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Abstract

This study examines two research papers published in academic journals and available on the
web. Although both articles hold a common objective, namely the evaluation of language
assessment programs, a different methodology is followed. The aim of this study is to
critically analyze and compare these two papers in terms of research background, research
design and procedure, analysis and presentation of results, discussion of findings, conclusion
and implications. Evaluating Teachers’ Assessment training is of significance because it
allows the stakeholders to figure out whether the future teachers are well prepared to conduct
assessment efficiently in the classroom. The present study will help to identify valid and
ethical papers that can serve the research field. . The results of this analysis show that
Hatipoglo‘s research is valid and reliable, but it is poorly designed and structured whereas
Lam’s research is reliable, valid, and well designed.
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Introduction

The ultimate goal of teaching is to arrive at a good quality of learning, and it is only
through assessment that teachers can know whether it is achieved or not. Assessment is about
evaluating student’s development and progression, as it includes many types and categories,
such as: summative and formative assessment, criterion-based assessment and norm-based
assessment. It can be said that assessment is the heart of effective teaching because it bridges
the gap between teaching and learning. For this reason language teachers are required to
know the assessment basics, to be skilled in implementing assessment in their classroom, and
to ensure the design of good quality tests according to the five principles, namely practicality,
validity, reliability, authenticity, and washback. Any  knowledge, skills, and principles
related to assessment builds teachers’ Language Assessment Literacy (LAL) and enables
teachers to carry out assessment properly and effectively in the classroom. LAL is linked to
the training that future teachers receive and which develops their knowledge, skills, and
principles about assessment. However, poor assessment training can result in low teachers’
assessment literacy, and as a consequence, this leads to failure of assessment practices in the
classroom and teaching in general.
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As mentioned above, Language Assessment Literacy (LAL) is regarded as one of the most
important aspects that every language teacher should possess. Despite the need for teachers to
be assessment literate, there is a lack in training teachers with the adequate LAL (Lam, 2015).
Therefore, we have chosen two articles that deal with the evaluation of language assessment
training to promote LAL in two different countries where English is regarded as a foreign
language.

The main purpose of this study is to critically analyze and compare two different articles in
terms of the layout, research design and background, and in terms of data collection and
analysis. The purpose behind this analysis is to see how language assessment training impacts
the development of teachers’ language assessment literacy both in Turkey and in Hong-Kong
and to evaluate the validity and reliability of both articles.

This study will serve to identify valuable, valid and reliable research papers that can be used
by future master students. Through this research, it is expected that pre-service teachers and
in-service teachers become aware of the importance of developing their assessment literacy.

1- Research Background
1.1- Assessment:

Assessment is very important for the development of quality education (Black & William,
1998; Crooks, 1988). It diagnoses the students learning, and examines their level of
knowledge and understanding, . Also, it evaluates the effectiveness of teaching (Ibid).In other
words, assessment plays a key role in the teaching and learning process as it measures the
extent to which the students have progressed and achieved the desired learning outcomes.

In educational practice, the term assessment is popular and misunderstood .It is usually
confused with the term test, these two terms are used interchangeably because they are
thought to be synonymous but they are not. They are two different concepts (Brown,2003).
Brown (2003) explains that tests are a subset of assessment, and a genre of assessment
techniques. In scientific terms, a test is a method of measuring a person’s ability, knowledge
or performance in a specific field. It is also a process of quantifying a test-taker performance
according to explicit procedures or rules (Bachman,1990).

Gardner (2006) explains that assessment is the collection of information about students’
learning development. In other words, assessment seeks to determine how well students are
learning and provides feedback to students, educators, parents, policy makers, and the public
about the effectiveness of learning service.

According to Brown (2003) assessment is an ongoing process that involves a set of
methodological techniques. Every time a student makes a comment or answers a question,
the teacher responds with an appraisal to the student ‘s performance .Every single
performance in the classroom from producing a phrase to a formal essay is subsequently
« judged » by self, teacher, or mates .Therefore ,assessment implies all types of interactions
between the students and their teacher in the classroom. Assessment can be
incidental or intended. Incidental assessment occurs when the teacher gives feedback
whenever he/she notices that it is necessary while teaching. On the other hand, intended
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assessment takes place when the teacher sets a planned assessment instrument beforehand. A
good teacher knows how to assess his /her students permanently.(Ibid)

Tusuonglo (2018) assumes that assessment enables teachers to grade and classify
students according to their performance, and it provides feedback to enhance and adjust
teachilng accordingly. Similarly, Taras (2005) affirms that assessment allows teachers and
instructors identify the level of skills and knowledge learned by students. Also, it provides
feedback about students’ strength and weaknesses. Furthermore, Taras (2005) posits that
assessment measures the development of students over a period of time, then, it classifies the
students for selection or exclusion . Although many assume that assessment is the gathering
of information about students performance, Buyyukarci (2014) argues that assessment is
not a mere collection of grades and feedback.

However, it is a systematic process in which teachers reflect on the appropriate way
information can be delivered, in order to enhance and improve teaching and learning.
Moreover, Pierce (2002) affirms that assessment does not merely inform about weaknesses
and strengths of learners. However, it provides learners with feedback to assist their learning,
and it enables teachers to adapt their teaching according to the learning styles of their
students. Therefore, assessment is an important aspect in education, it is a technique which is
used by teachers to gather information about students’ achievement. It helps students
improve as it provides constant feedback, and it tries to scaffold the weaknesses and
difficulties in learning.  Teachers can benefit from assessment by highlighting what really
works in their teaching ,and changing what needs to be changed in order to deliver the
information and knowledge properly.

Assessment is not a mere collection of grades as stated by some experts.
However, it is an ongoing process that both students and teachers need in order to identify the
strengths and weaknesses of learning in the classroom. It is recommended to allocate more
time for assessment practices in the classroom because the ultimate goal of language teaching
and learning is to improve and develop students’ language ability, and this goal can be
attainable by providing constant feedbacks.

1.2- Language assessment literacy:

In language education, the term assessment literacy has been used to describe the
knowledge teachers should have about assessment. It has been considered as one of the most
essential competencies of a language teacher.( Cheng, Rogers, & Hu, 2004, Lépez & Bernal,
2009, Tsagari & Vogt, 2017).LAL has an important role to help teachers making assessment
decisions, and any erroneous decision can lead to a negative impact on students’ learning
process (Purpura, 2016; Purpura, Brown, & Schoonen, 2015).Therefore, it is indispensable
that teachers possess language assessment literacy owing to its major role in teaching
practices and decision making. If teachers fail to measure what they taught effectively ,they
would not pave the way for students to improve.

Fulcher (2012) states that the earliest attempt to define assessment literacy for teachers
was made by the American Federation of Teachers in their Standards for Teacher Competence
in Educational Assessment of Students(1990) .They proposed the term “Assessment Literacy”
as guidelines to help teachers become aware of assessment. It was divided into two standards.
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First, the instructional one where teachers should be able to know how to design and evaluate
tests in relation to learning and teaching. Second, teachers should be able to communicate test
results properly with other stakeholders. Later Stiggins (1991) identified an assessment
literate as a person who can distinguish between good and poor-quality assessment and
comprehend the basic concepts and procedures of education testing and then apply this
knowledge to obtain information about student ‘s learning achievement.

Language assessment literacy is defined as the knowledge and skills that stakeholders
such as language teachers, are supposed to have about assessment. Inbar-Lourie (2008) and
Malone (2011),for instance consider that the term assessment literacy refers to the knowledge
that instructors may have and how they choose to use it in their assessment practices. Taylor
(2013) as well, agrees by adding that assessment literacy refers to teachers™ acquaintance with
the basic ideas of testing, and how this knowledge is adapted in the classroom when assessing
language.

It is also described as "the understanding and appropriate use of assessment practices
along with the knowledge of the theoretical and philosophical underpinnings in the
measurement of students’ learning".(ibid)

Although many scholars agree that Language assessment Literacy (LAL) refers to the
knowledge, skills, and principles that stakeholders involved in assessment activities are
required to master, the components of LAL is a subject of debate (Fulcher 2012). Particularly,
specifying the components of language assessment literacy for classroom assessment has
proven to be a serious challenge (Inbar-Lourie 2008; Rea-Dickins 2008). For Popham (2009)
, language assessment literacy includes teacher’s awareness of the good test principles’,
along with reliability knowledge and its issues, besides the validity of the test and fairness of
the results as well as, his/her ability to prepare student’s tests and to design constructed-
response and selected-response tasks and the use of alternatives in assessment properly such
as portfolios. Similarly, Fulcher (2012)argues that language assessment literacy is the
teacher’s familiarity with test processes, and awareness of principles and concepts that guide
him/her to design, develop, maintain or evaluate, large-scale standardized and/or classroom
based tests ,with the inclusion of ethics and codes of practice . Brookhart (2011), on the other
hand, argues that knowledge and skills are not exhaustive enough for language teachers.
LAL includes knowledge of how students learn in a specific subject; link between assessment,
curriculum, and instruction; design of scoring; administration of tests; and the use of feedback
to promote learning. (Giraldo,2017,p.182).

According to the definitions above, it can be concluded that all the definitions of
LAL share basic elements such as skills, abilities, principles, knowledge, and understanding
that are related to assessment and needed by teachers for their own long-term professional
journey, to benefit their students and programs or institutions in which they work (Popham,
2009).That is, LAL is the ability of teachers and stakeholders to design, apply ,and evaluate
the exams based on theoretical knowledge ,skills, and principles (Sisan, 2019) that help them
develop. As a result, it IS indispensable for teachers to be assessment literate.
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Davies (2008) describes LAL in three fundamental components which are: knowledge,
skills, and principles.

e Knowledge:

It represents what teachers should know about assessment, namely the theoretical and
practical knowledge about general basics in assessment and applied linguistics, key
comprehensions in all aspects related to the students' assessment and language learning .For
instance, teachers should know the different types of testing and make the difference between
testing and measuring .Teachers need also to learn about the assessment techniques ,and
alternatives that are best to use. They should as well be acquainted with the models of
language learning, teaching and testing in addition to the types of language learners, etc..

Stiggins (1991) defines assessment literacy as “having a basic understanding of the meaning
of high- and low-quality assessment and being able to apply that knowledge to various
measures of student achievement” (Stiggins, 1991,p. 535).

e SKkills:

These consist of the competences of the teachers and the way they use the knowledge
they learned. For instance, teachers should be able to design reliable ,valid and fair tests that
are related to the curriculum objectives, they should be able to correct students' tests and
communicate results properly ,record and report students' development use alternative means
and provide feedback. Schafer (1993) similarly makes reference to a series of standards for
teacher competence in the educational assessment of students. Thus, for him, teachers should
develop appropriate assessment methods, interpret the results appropriately, and communicate
them with the students, their parents and with other teachers, in order to make decisions for
planning and improving teaching.

e Principles:

These concern any awareness and actions towards critical issues related to language
assessment, where the teacher uses test processes and scores ethically . Fulcher (2012)
defines language assessment literacy as “awareness of principles and concepts that guide
and underpin practice, including ethics and codes of practice” (Fulcher, 2012, p 125). That
is, teachers need to be aware of the five assessment principles including; validity,
authenticity, reliability, practicality, and wash back. They are supposed to assess the learners
fairly and measures all users of language equally, inform them of what, how, and why they
are going to be assessed on, and eliminate assessment bias that offends the test-takers
because of their personal traits i.e. gender, race, cultural and socio-economical status.

On the other hand, Scarino (2003) suggests that in ,teacher’s way of thinking should
coexist with these components. Teachers thinking, ideologies and values can have an impact
on assessment practices as well.

In a nutshell, knowledge, skills ,and principles are complementary ,i.e. ,each component

completes the other: skills represent the “’how’’ ,knowledge represents the ’what’’ (Davies,
2008)

To sum up, a good language teacher should be an assessment literate person. He/she
needs to be aware of the fundamental components of language assessment literacy
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(knowledge ,skills ,and principles) because teacher language assessment literacy has a
significant impact on education since it determines teachers’ decisions making in the
classroom. Thus, owing to the importance of LAL , significant attention should be given to
language assessment courses and teacher training programs in order to train future teachers
appropriately and to boost their language assessment literacy.

1.3- Language Assessment Training

The goal of teaching is achieving good learning which is guaranteed by the quality
of teacher's assessment of students’ achievement .Hence, the task of classroom assessment
places very heavy demands on the teacher, and requires a complex set of measurement and
assessment skills .These skills include the administration and interpretation of standardized
tests and classroom tests, the ability to make rapid in-classroom assessment of student
understanding and progress, the measurement of students’ achievement, assignment of
grades, and the ability to explain the results to parents.

Given these great demands, it is expected that a major portion of the teacher's
professional preparation would be devoted to training them to meet these assessment
requirements under assessment training programs.

Assessment training programs are designed to improve teachers’ assessment skills and
strategies and make them more competent in their job. If they do not have a firm
understanding of the basic principles of assessment, teachers are more likely to engage in
unsatisfactory assessment practices. Hence, a necessary (though by no means sufficient)
requirement for effective classroom assessment is that teachers be skilled in assessment.

Teachers spend as much as third or half of their professional time in assessment
(Crooks,1988). Thus, it is crucial for teachers to be well prepared to handle assessment in
their classrooms, therefore, an adequate assessment training should be provided for future
teachers in teaching programs.

A language assessment training (course) is defined as a component that teaches future
teachers how to use assessment in language classroom productively. (Richard J,&
Stiggins,1993)

Language assessment course contributes to shape teachers’ language assessment
literacy. Therefore, it is expected to have a major part in teacher’s professional training. Yet,
it seems to be neglected in teaching courses(ibid) .According to Schafer & Lissitz (1987)
over half teacher’s institutions in the United States deliver no training in assessment.
Nonetheless, there are language teaching programs that provide future teachers a course in
assessment. Yet, the course may not be consistent and balanced .For instance, lecturers in
Turkey who design language assessment courses are often faced with difficulties and
dilemmas about what to cover in the course ( theory, practice ,how to evaluate the students’
performance.).

The language assessment course in all English departments in Turkey (Hatipoglu,2010) is
compulsory ,every trainee must pass this course in order to be able to graduate. This course
is placed in the seventh semester .It is either taken during Summer or Fall .For the Fall
course, it consists of a three-hour class a week throughout fourteen weeks. The summer
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course consists of a seven hour class per week throughout six weeks. The main texts used in
the course are Genese &Upshur (1696). Besides, many articles, discussions and presentations
are used as a support. The language assessment course in Turkey tackles : the notion of
teaching and testing ,types of tests, validity, reliability, and techniques to assess language
skills. In Algeria, in the University of Algiers 2, students take a language assessment course
at Master’s level .This course is compulsory with a high coefficient, which makes it a very
important module. The trainees take this course three hours a week, throughout five months.
This language assessment course consists of many chapters as follows: Notions about
assessment and testing, types of assessment, Principles of assessment, and Alternative
assessment. The main texts used in this course in the book of Brown and Abeywickrama
(2010) entitled “Language Assessment Principles & Classroom Principles”. Besides,
discussions and presentations take place in the classroom to support trainees’ assimilation.
Students are also required to design test and evaluate them.

This course is worthwhile, it helps tremendously in shaping assessment literacy. As master 2
students ,we benefited from this module and we acquired a new vision towards assessment.
However ,this module should have been taken in the third year of Bachelor’s Degree because
those graduates who did not peruse Master’s class will miss a great amount of knowledge
about assessment, especially for those who will teach in middle schools will have no notion
about assessment principles and practices.

2. Overview of the Articles:

This section provides a general description of the two articles and provides information
about what the two studies stand for.

Article X: Hatipoglu. C (2010) ‘Summative Evaluation of an English Testing and Evaluation
Course for Future English Language Teachers in Turkey. 13, pp. 40-51.

Article Y: Lam, R. (2015) ‘Language assessment training in Hong Kong: Implications for
language assessment literacy’: Language Testing. 32,(2) pp. 169-197.

Article X is about a summative evaluation of an English Language testing and
evaluation course for future English language teachers in Turkey (METU University). This
study aims to evaluate an undergraduate ELTE course by English language trainees.
Halipoglu wants to uncover how students view the course and whether they believe that it
prepares them for professional life. This study was carried out with 81 students .The majority
of these students were in their third year and fourth year, a small group consisted of second
year students.80 students out of 81 stated that they would work as English Language Teachers
after graduation. The data of this study were collected using questionnaires and interviews.
The participants of the study were given a questionnaire after their final exam, the
questionnaire consisted of two parts. The interview was conducted with 16 volunteer students.
It took place after the analysis of questionnaires in order to have in-depth information. The
qualitative data were analyzed through codifying the explanations into categories and later
these categories were divided into sub-categories, and then, the data were quantified and
analyzed using Predictive Analytics Software (PASW). Previous studies by Brown and
Bailey are utilized as a support to show that the current study is worth investigation. The
results show that the students find that three out of seven sections of assessment course very
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useful .Nonetheless, they think that the remaining sections are irrelevant to their future
professional career. Students recommend that a major addition should be added to the course.
The addition is to allocate more time and opportunities for practice.

On the other hand, article Y aims at exploring the overall language assessment
training landscape in Hong Kong and its impact on the pre-service teachers’ development of
their language assessment literacy in a context of assessment reforms. It also focuses on the
perceptions of pre-service teachers and instructors of the improvement of language
assessment literacy through course-based language assessment training. Thus, to reach that
aim and to answer the two research questions, the researcher follows the positivist paradigm.
To address Q1 he has conducted a survey of multiple data sources through the SCOLAR
official website. Among a range of 84 program ,he has selected 5 teacher programs relying
on 4 selection criteria and contacted program administrative staff by phone/mail to further
validate the research .At the end in order to analyze the data collected, he uses
categorization and systematic coding of the data. On the other hand, in order to investigate the
second research question, he utilized semi-structured interview transcriptions to elicit pre-
service teachers’ and instructors’ opinion on how course-based language assessment promotes
LAL.40 teachers were selected to be interviewed in groups of four in addition to 9 instructors
who were interviewed individually. To analyze the data collected, the author used a
systematic coding and a categorization for the interviews’ transcriptions and course materials.
The results of the study indicate that language assessment training in Hong Kong are still
inadequate ,and the courses selected do not fulfill the aim of bridging the gap between theory
and practice within the assessment reform context.

3. Critical Evaluation of the Articles
3.1. Evaluation of the Research Design and Procedure:

Research design is very important in any research because it ensures the reliability of the
findings in research and eliminates bias. In this section research design of the two articles is to
be evaluated.

Sampling means defining population on which the research will focus (Cohen, 2007). The
sampling size of the first study (article X) is 81(16 males, 65 females). The majority of the
students were in their third year (39 students) and fourth year (36students). There was a small
group of informants from second year (6 students). Their age range betweenl18 to 25. 80 out
81 of the students plan to work as English language teachers when they graduate. According
to Cohen (2007), in order to ensure reliability in quantitative research, a sampling size must
be minimum of thirty participants. Therefore, the sampling size in this study is reliable since
it is of 81 participants. The type of sampling used in this study is probability sampling
method. All participants were chosen at random, and everyone had the chance to participate.
The advantage of this method is that it minimizes the chance of sampling biases and
inferences drawn from the sample can be generalizable to the population.

There is enough information regarding the participants, this includes the gender, age range,
affiliation to any institutions, and level. However, the sampling presents at first glance a major
weakness and incoherence. The researcher has stated that the ELTE course is placed in the
seventh semester, i.e. in the fourth year .It is incoherent that students of second and third year
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are part of this study since they have not taken the course yet. It appears illogical to choose
students who have never studied ELTE course to evaluate it .Therefore we contacted the
researcher to obtain some clarification about the sampling. The question was as follows:

"The ELTE course is placed in the seventh semester, it means that in the fourth year.
How come that you chose students of third year and a small number of informants of second
year? They have not taken the course yet. My question is how can they evaluate a course that
have not studied yet ”

Then, the researcher explained:

“... The ELTE course is placed in the 7th semester of our curriculum but second- and/or
third-year students who : feel confident they could complete the requirements of the course
,want to graduate earlier ,plan to go for an ERASMUS exchange semester/year can/are
allowed to take the course earlier than planned; hence the small number of 2nd and 3rd-year
students in the course | talked about in my paper ”

This explanation is not mentioned in the sampling of the article which makes it seem
ambiguous and unclear. The researcher should have stated these details to avoid ambiguity.
After we received the author’s explanation, it became clear that the sampling was not done
incoherently.

The participants were informed about the aim of the study and they were ensured that the
data provided by them will not affect their grades (see page 45). Even though there was no
explicit consent of the students, however, the consent was implicit since the participants were
informed before-hand about the aim of the study, and they accepted to participate. Therefore,
this study is ethical and abides by the ethical code of research.

Two methods of data collection are used: a questionnaire and interviews. The questionnaire
consists of two parts: part A and B. Part A comprises detailed information about students’
background, this part is assumed to be important as it influences students’ learning. Part B
encompasses two questions related to the evaluation of ELTE course. As the questionnaire
comprises only two questions, which is not enough. In order to carry out an in-depth and
complete analysis the researcher should have added more questions. This has affected the
validity of the questionnaire.

The questionnaire was designed by two experts who teach ELTE course in the department. It
was piloted with 45 students who took the ELTE course in the fall semester of the 2009-2010
academic years. According to Cohen (2007) the questionnaire is a useful tool of data
collection that provides numerical data and it can be administered without the presence of the
researcher.

The second method which was used in this research is interview. Interviews were
conducted with 16 volunteer students. They were set after the analysis of the questionnaires,
in order to obtain more in-depth information to ensure reliable results. According to Cohen
(2007) the interview is a flexible tool of data collection that serves to obtain more in depth
information.
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In this article little information was provided about the interviews and their content. Since
the researcher has opted for two methods of data collection we can conclude that the results
are reliable. The use of both quantitative (questionnaire) and qualitative (interview) methods
is known as triangulation. Triangulation is a powerful way of demonstrating reliability .The
more the methods contrast with each other, the greater is the researcher confidence.

Validity and reliability ensure the credibility and transparency of the research, and they
decrease the researcher biases in qualitative and quantitative research. Validity ensures that
the instrument measures what it purports to measure. On the other hand, reliability measures
the extent to which the instrument is without bias , i.e. error free, thus, it insures consistent
measurement across time and across the various items in the instruments .( Cohen , 2007).
The use of different methods to gather data ensures the credibility of results. The researcher in
this study (article X) has utilized triangulation (questionnaires, and interviews), which
increases reliability.

For the questionnaire, the students had to answer the questionnaire anonymously and there
was no force or power affecting their answers, in other words, they are free to answer the
questions without any influence or guidance of the researcher. Cohen (2007) states that
internal validity indicates whether the results of the study are legitimate because of the way
the groups were selected, data were recorded or analysis was performed. It refers to whether a
study can be replicated. Therefore, the questionnaire is internally valid as there is no external
force from the researcher affecting the results.

External validity of the instrument indicates whether the findings can be generalized to
other groups (ibid). Since the selection of the participants was random and not pre-
determined, it can be said that the instrument is externally valid as every participant has the
chance to participate .as a result these findings can be generalized in the context of university.

The methods are not described equally. The questionnaire is described in details. However,
the content of the interviews is not mentioned. Positivism is associated with experiments and
guantitative research. It is a form of philosophy that regards knowledge as objective and free
from bias (Cohen, 2007). There is a clear rationale that justifies the choice of positivist
approach in article X; the researcher adopts the positivist approach because she wants to
rely totally on the results that she obtains objectively. Then, draw conclusions based on the
evidence. The author of this article says:

” The feedback that the students provided allowed me to see the course and my teaching
from a different, more objective and more independent perspective that otherwise might have
remained unnoticed. Thanks to the collaboration with my students, | now have empirical
evidence based on which | can make some additions, deletions and revisions to the ELTE
course in relation to the research questions scrutinized in this study " (Hatipoglu,2010,p.48)

This research is reliable as it is objective, and bias free. However, the validity is affected
because it was conducted from students’ perspective only. The researcher should have tackled
the issue from different angles including teachers’ viewpoint ).

10
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On the other hand in article Y, a noticeable methodological approach is presented next to
the literature review. As the author presents the two research questions in a direct way and the
variables are clear as well. It is very important to present the questions to ensure that the study
is built upon their investigation. The author has also shown the way of collecting, analyzing,
and discussing the data in an organized and simplified way as he used charts to illustrate.

For the data collection, he has used a survey and explicit selection criteria to identify
relevant teacher education programs for the first research question, and a focus group
interviews for the second question. For the analysis, he has utilized a systematic coding and a
categorization for both questions.

The author has used two methods of collecting the data: surveys sampling and a case study
(interviews and document analysis).To answer the first research question "What is the overall
language assessment training landscape in Hong Kong and how does it influence the
development of pre-service teachers’ LAL in a context of assessment reforms?”, Lam has
surveyed all undergraduate English teacher education programs of primary and secondary
schools in Hong Kong through an extensive online search in authentic websites of education/
testing agencies i.e., SCOLAR official website (www.language-education.com/eng/dc.esp)
and a manual documentation search including government documents , course materials,
student assessment tasks.

Among a range of 84 programs, he has selected 24 ELT-related programs with the use of
four criteria namely; the programs should be part of the Joint University Programs Admission
System, full-time and face-to-face undergraduate programs for Form Six leavers (grade 12),
field of study restricted to Applied linguistics, English Language Teaching, and English
Literature, and programs under the new-five year academic structure; that is to say, the
reform. This has increased the reliability of the study.

He has skimmed university websites to get more details about their offers, and contacted
University administrative staff by phone or email when queries arose. At the end he selected
only five education programs; four government-funded TEIs and one self-financed TEI,
(where 256 pre-service language teachers were enrolled) because they were pertinent to these
criteria.

To answer the first research question in depth, he focused on one teacher education
institution that provided pre-service teachers with language assessment training and coded the
course materials and teaching evaluation documents. The analysis of these documents is
triangulated with the interview so this increases the reliability of the research.

Online surveys are effective for his study because knowing about the landscape of a
program of the whole country is really time, money, and effort consuming. Using online
surveys significantly reduces the set-up and administration costs. i.e., no money spent on
paper, printing or postage, and it allows quickly creating, administering, collecting and
analyzing surveys to save a considerable amount of time. For this, it can be said that the
research method and the collection data are practical to the research question.

11
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There is also enough information about the program educational institutions selected and the
way the researcher selected them, this includes the setting, the number of programs, and the
content. He has also described the methods and the instruments in a detailed way.

The methods used to collect the data are valid, because he wanted to explore the range of
TEIs in Hong Kong, and set boundaries, as a result, the survey mirrors the situation. It is of
significance to set boundaries for the survey to further enhance the ecological validity of the
study (Creswell,2008). The methods are also reliable because he used specific selection
criteria and fine-tuned them into 4 criteria in order to make it bias free.

To answer the second question “what are instructors’ and pre-service teachers’ perceptions
of how course based language assessment training promotes LAL ?’, Lam has used a case
study in which he conducted semi-structured interviews in English, besides document analysis
of two language assessment courses. The type of sampling used in this study is the voluntary
response sampling method, as the participation was voluntary. The disadvantage of this
method is that it maximizes the chance of sampling biases and inferences drawn from the
sample cannot be generalizable to the population. In other words, the sampling does not
represent the whole population because the participation was voluntary and participants were
allowed to withdraw at any time. Lam has selected 40 pre-service teachers studying in their
final year out of 83 from two different courses, in order to make a focus group interview and
divided them into groups of four, each interview lasted 35 minutes. In focus group interviews;
the answers that the participants gave were likely to be affected by the presence of the
researcher and by the social pressure from the rest of the group.

He has also made individual interviews for nine instructors within the same institution
which lasted for around 50minutes for each interviewee. Yet, interviewing each instructor for
50minutes is really time and effort consuming, the researcher could have used questionnaires
in addition to the interview to arrive at a good level of reliability.

There was a clear rationale for choosing the semi-structured interviews as methods of
collecting the data, because the researcher could elicit their opinions in a detailed way on the
design, the content, usefulness, and the quality of the assessment courses related to the
development of LAL. However there was no piloting in the study, which presents a weakness
in the research.

In addition to interviews, the researcher has used course materials and assessment methods
to triangulate the data and not to rely on one method only. The advantage of this study is that
the researcher has carried out the evaluation from both perspectives: pre- service teachers and
instructors which increases the validity of the study. There is not enough information about
the participants. He has informed the reader only about their level.

The researcher has also sought consent from the participants before conducting the
interviews. According to Bell, (2010) to secure the participants, volunteers should be
informed consent before research gets embarked on, because it is considered the norm for the
conduct of research. As a result, the research of article Y is also ethical and abides by the
ethical code of research.
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The researcher took measures to ensure inter-intra reliability as he used categories for
coding the case study interviews’ transcriptions and to code course materials about the
process, content, and delivery of two language courses. This systematic coding was executed
three times to arrive at a good level of intra-rater reliability and another research assistant
performed the same coding procedure and compared it to the original to ensure inter-rater
reliability.

Lam has separated the analysis of the survey and the case study to boost the objectivity and
the validity of the study

In short, the two articles are evaluated in terms of validity and reliability of sampling and
methods used. The next section is going to be devoted to the evaluation of data analysis and
presentation of results.

3.2. Evaluation of Data Analysis and Presentation of Results:

Data analysis is very important in research as it provides an explanation of the findings, and
shows the meaning that lies within data. Also, it helps in arriving at conclusions and proving
the hypothesis. In this section an evaluation of data analysis of both articles is to be
introduced.

In article X , the evaluated course consists of seven main topics : teaching and testing ,
kinds of tests , kinds of testing , validity , reliability , writing multiple choice item tests ,
testing skills/ knowledge .

The analysis of data generated by question one (list five topics that you think are useful for
your professional career) was conducted by matching the topics mentioned by the students
with the topics included in the course. The students were asked to list five topics , but there
are some who listed less , thus , the number of topics stated is 339. (See table 1):

Table 1: topics that students think they will help them with their future career as
English language teachers.

Section N %
Teaching and testing 25 31
Kinds of tests 37 46
Kinds of testing 21 29
Validity 64 79
Reliability 76 94
Writing multiple choice item | 32 40
tests

Testing skills / knowledge 84 104
Total 339
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As mentioned in table one, the most recurrent topics are: testing skills /knowledge, Validity,
Reliability. . Some of the students even listed sub-topics, that is why the number of answers in
this section exceeds the number of students.

The most popular topic for the students is the topic of section seven (testing skills/
knowledge). All the students assume that learning the techniques for assessing the skills
(such as :reading , writing) is useful .Also , they consider that learning the process of
designing exams of different skills , and the critical evaluation of questions of standardized
English language tests will help them in their professional career as English language
teachers.

The examination of the reasons behind choosing those topics revealed that the answers
revolve around four reasons. First , parallelism between topics taught in class and the
practices in FLE classes ( one of the participants said that since the language skills in
Turkish schools are taught separately , then they need to learn how to test them separately as
well).Second, acquaintance with a wide variety of testing techniques( a participant said that
she learned techniques that she had never heard of before).Third, appropriate tests for
different groups of students. Students report that before taking the course, they did not know
that young and adult learners are different from each other, and a number of factors should be
taken into account when preparing tests. Finally, scoring procedures: participants have learned
that different exams require different types of scoring and that students should not be
penalized for irrelevant mistakes.

The second most popular topic among students is Reliability, Seventy-six out of the 81
students (94%) think that the topics which are discussed in this section are the ones that would
help them prepare better tests. One of the participants said that the preparation of a test is
more than putting choices, the tests should have some features , notably reliability , to reach
their goals .Other informants report that they have learned techniques to increase reliability
in tests because they now realize that a test is not a test without reliability .

The last section which students find useful is Validity, Among the 81 students who
participated in this study 64 think that the topics covered in this section will help them in their
future career. Informants assert that validity can help them in preparing fairer and better tests
by paying attention to what to include and how to include it.

The other four sections were not so popular among students. Section 2 (kinds of tests) is
mentioned by 46% of the students and Section 6(Writing multiple choice item tests) by 40%
of the participants. In this study, the least frequently mentioned topics by students are
“Teaching and testing”(31%) and “Kinds of testing”(26%) . The next part will explain why
these topics are not popular.

In the second question of the questionnaire, the participants were asked to list three things
they believe should be changed in the course to improve it. Eight strands of suggestions
emerged from students’ answers. ( see table 2)
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Table 2 : Topics that need change

Topics Number %
1.Course books 4 24
2.Topics covered 15 8.9
3.Student presentations 37 21.9
4.Not enough practice 64 37.9
5.Slides before lectures 4 2.4
6.Assessment system used | 11 6.4
in ELTE course
7.Crowded classes 14 8.3
8.More testing Courses 20 11.8
Total 169 100

Students (8.9%) claim that the number of topics covered in ELTE course is too high and
some of them are very abstract ( for instance : kinds of testing , teaching and testing) .They
recommend that these topics are removed and replaced by more practical practices such as
Testing Skills / knowledge , which will help them to assess their students effectively.

37.9 % of the students feel that in the ELTE course theory and practice are not well
balanced. They suggest to add more practical exercises that show the link between the
theoretical materials covered in the lectures and the real daily challenges that face teachers in
the classroom .Also , they say that more time should be allocated to the evaluation and
discussion of exams ( exams questions , the process of writing exams). 21.9 % of the
students argue that the group presentations should be removed and replaced by individual
presentation by the teacher. 11.8 % of informants think that more assessment courses should
be added to the curriculum, because one single ELTE course is not enough to cover all the
topics related to assessment.

The steps which are involved in the data analysis are well explained. First, the data are
collected from the students using a questionnaire and interviews. Second, the data are
processed and organized into numbers and statistics in tables. Then, the author describes the
raw data into words to make it easy to identify and understand the patterns ( the answers of
participants) .Finally , the author interprets the findings and explains them.

The data analysis is rigorous enough to justify the claims because of the systematic analysis
that occurs during each step of the process. For instance, the qualitative data were analysed in
two stages: first, the listed reasons were coded into categories and the information in each
category was further divided into sub-categories. Then, the data in each sub-category was
quantified and analysed using Predictive Analytics Software (PASW).
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Not all the data are taken into account .For example the data of interviews are not mentioned
at all although the researcher explained how they were analyzed. Only the questionnaire data
are presented and analyzed. The presented results are relevant to the question of the researcher
(the students’ perceptions about ELTE course) ,ie , each answer was related to students’
opinion about the course. The tables make the data analysis clearer and easier to understand
to the readership, comparing them with long paragraphs which are complicated to read
especially when they contain statistics.

As for article Y, the author has used triangulation with multiple data sources. First, he used
a survey to determine the programs that should develop LAL, and utilized a case study to
determine the perception of LAL development from both perspectives: pre-service teachers
and instructors. He analyzed the survey data collected, by means of content analysis i,e. he
used a categorization and a coding system of the survey which included: program/government
documents, course materials, student assessment tasks and websites of education/testing
agencies (e.g., EDB and HKEAA).

From the analysis of the survey two themes emerged. First, there is an insufficient support
to equip pre-service teachers with the adequate LAL, because each TEI offered one or two
assessment courses and only TElI D which offered four courses and not all pre- service
teachers receive LAL training. Second, there is a lack of training in managing classroom-
based and large scale assessment. Although, all courses offered by the 5TEIs included
theoretical rational of implementing AFL. Yet, only three courses which covered the practical
part in utilizing APA.

From the results of the case study that was made on two language assessment courses (TEI
D courses 4and 5) three themes emerged. First, the perception of LAL in an examination-
oriented culture; thus, students have almost no access to knowledge base of the social
dimensions of language assessment, as a result program administrators need to include LAL
courses and acknowledge the learners with its influence on a larger test-driven culture.
Second, the experience of course-based language assessment training, thus, it is important to
contextualize the knowledge and skills of assessment teaching to advance pre-service
teachers’ LAL experience. Third, the restricted application of LAL in authentic school
contexts, hence, it is of significance to apply knowledge and skills they learn because of there
is a great detachment between theory and practice. As a result, it can be concluded that
language assessment training in Hong Kong is still inadequate, and the courses selected do
not achieve the aim of bridging the gap between theory and practice within the assessment
reform context.

The steps involved in the data analysis are well explained: first, the data were collected from
the survey and the case study. Second, the data were coded and categorized. Then, the author
interpreted the raw data into tables to make it easy to identify and understand the coding of
the courses and the answers of participants. Finally, the author interpreted the findings and
explained them in details.

The data analysis is rigorous enough to justify the claims, because the researcher has used a
systematic analysis in each step of the process. All the data are taken into account, and the
results presented are relevant to the research questions .He has used tables to make the data
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analysis clearer and easier to understand for the readership. This work shows that the
researcher is very qualified and professional in carrying out research, because the style of
writing and the layout of the article are very effective.

The results of both articles were evaluated in a way that enables the readership to understand
the meaning that lies within data. The next section is going to tackle the evaluation of the
discussion.

Conclusion:

This article has provided a comparative and critical analysis of the two selected articles. The
latter have been examined and evaluated in terms of title, abstract, keywords, introduction,
research background, research design and procedures, data analysis and findings, discussion,
conclusions and implications, and the references. The first article (article X) deals with an
evaluation of English language testing course for future teachers in Turkey ,it uses a
questionnaire and interviews as data collection procedures. For the layout, article X it is
poorly structured. The second article (article Y) discusses the landscape of language
assessment training in Hong Kong and focuses on implications of language assessment
literacy and the extent to which it facilitates and/or inhibits the development of pre-service
teachers’ LAL. A survey, documentation, and semi-structured interviews were used as data
collection procedures. The article is well-presented and structured which reflects a high
academic background of the researcher.
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