


Slaasall 330aze &y g Ll 42

1] C n "~’

3B ) il pgldlly g SN G
Lol il plly




- (2024) 192 01 suadf (15 el - 5Ll Als

el

Clawadil) sadnia 4y glu ciual dlaa

" C"adlaa

—Jjb}\—wcwﬁdjj\‘sﬁdk?iam\r




dlaygog pal by,

o B G § &) 23y deadally S Sl lly 258V Sl i A Bl a2 Lalie
J

U ity Al e Bl (B e T B93> —

bV B Al Bl SAUL Sl -

A Y1 o )l aall slon Skl gl of a2 5gmg 89,0

Lede Gl 203 by 2l Alonal) 2til) Slulyllly Sl a2 -

bl dalall 2l B b e (Sl Sl mad -

(14) pm s L3 _ald) (35 (15) o> (Traditional Arabic) L HUSJI 5 —

Bl Sl Sl 51 B Y1 AL oldSdly Sldbally ol il o dbls &) 287 (5 -
(10)az> ais LAL peldl (39 ((12) wx> (Times new roman) L ;i

APA Cililaab Lo oN-Yy aledl 055 -

o 15 9l Yy l=in 08 o o) > |2 Y -

Sl i OF LSO alSy o)1 e algtan 18 aldly bl T (e s 552l) L -
Ay ks OhlaeY 2k

) o Jsinall el

Ao s 3



ol

54

2024 gz 1 suall e jueld| i)

C)La.,a’?i:“ 2% &}.—u s ﬂé
nw C n "h.

A = e el 0 s
228 ) b S ot
www.asjp.cerist.dz &3 o 7SO &yl b oo
AR oS daler
www.cuniv.tissemsilt.dz : 3  JSIY 4y
EISSN 2602-6376 ISSN 2170-0931

Al e pens >

ZJ...‘L.J\ R d}}.‘l\ ﬁ.\L\

el glaws > A

L poed) oy

.v\.:.«fd) wjﬁ S

7l oy Sl
W e 5 T (W sl s J el e @Ye 5 T (o) =2l 2 A

o Sjﬁ,ﬂ}g S0 c;.)ﬁ? L}L&a: D asle VMLB S0 cJ.,azé &SJ a0



1A 89 S

5y Olye

) Aot
Ot S et el a0 izsu gle o s s s s -t AL Y s
ol 2l by s ez ey ol (Jesle] e o Tepdl s =
da LG Lo (U Gl Y IR EEN Sy PV
rdaadal) Azl
RRUE AR =2l NS (I A L I ISRV SETCHN PUOUOK i PYY -
0 (iygdd (3 sdn a0 ol g o ERNE IS plab a0 s iS)s s cgg\.g.g GF .0 cé\..p v
shm ol g 0133 51 bl gleg > T oget 2al, o0 Gl Gl e ol o Lo
daslr 0 REN| Objer .2 T slews 3 dyse Hlseed e e s Fyve C}:\é.:.i (LA
3 s (Bygeaill dmslr 0 c(;ﬂ\ Ls oy S 3 gl s ded) s s g o (edlie
Gl > .00y s V1 drald e (s, el s il (il b ARl e (Ol e JLST a2
o Sls 5 1w (bs (b daslr (e (Jsal o s 1 (03 S Al e (L
daolr oys c@jx, e 5 uc\.@b Sohew drslr o (L ez s g 1OV Ry dmslr e (gl
O E T RS PR WE S I VI R VP D= NP0 1IN POLE N (A P L s B
pricy Cygle 0Ly daslr e cM O g LD f'b.:wo daalr g0 ( plgys abos s g 1939 S
.Tcmﬁdgjwa.T:@wcgbyuwmwygu;@fuu;m.a Cpeko (3 .0
Y RERTCI ey N PR COY Sy IPY\ VL NPT ) PR IV OU-IN jYV I IRV iyt D
@B Gogas .S elal e ) .S (ib s OB .S RPN
(A S5 .3 ¢ Jesle o .3 () 3l s
o) Al e Oleoy dole s plEll wie s Se s ¢ pdd) e pe ST s (B T
S0 (peplpl 2905 o Lo il c'c,,iJ\ EEN VI il cgl.c s s Olje Olds 0> g tOyd Qg

UNIVERSITIE PAUL SABATIER TOULOUZE 03. FRANCE: CRISTINE .ule Ly
Mensson



adall 4K

Jo¥l saadl s aBg (adgs 09 lall Loyl jleall Ama Lol 85LaJE)
Aol Lacs 123 JI ¥l sue Loy s <2024 iy s die ualied] el 0
ot L1 B! Adla ) A58 e olall Llast 3489

(Slhapmsdl € cled Aegie Slmly alulyn e suall Lia Gei>l 489
LUl @ Slay pormll Llady (uiulally dulilly 2as¥l auslsll sl
3LtV mlbdl s Aealall il ¥y clulyudl JS3 (ol o 095 Al llg sl
S bl pls e 63l Bl Al alal 631 alals Jl BLSYL «igilally
Olagedly jan (Guygez Lo

Line Juolyall sdall imll neredd ot L1 JS Sllasl § s

il oF Jagaadl il



Sdall Olgs

dxdall g0l PN

sdall €
* ..\.uulgibo.!.:..:.i

. @l il oyl § Slgall csbebad slatil o1
13 a9 ez Aaale ol 3o Ghes /i 3l clius (Bl gy dazma Araler (B ya) IS

212 (G ] "y SO Ay Ayl gy § 8ySTg gyl allas Szl o
RS [ PP ISP [T Tt PP P

36.26 " paddly sk o o JalSS putaels 92w (LAl s ol s S ST § Adlaed! Lol 03
=51 31— Aan s el s el 41 02 451 jed! Amale (Bt yd ool /- 451 3amdl— Bas, 399« ias ol g3 02 431 el Analer (ol @il

52.37 o ad A (0 Ayguad AaBg-pally il iomealll il o Jolodl I ASY) 04
<) el ccdiannts gy gll g (o el Bl ey

o153 > 3gadl dsee o ey molall @31 3l § guadl ya il § Gilewall Gllaced o
13l Al old g Anala 20ema L8930 /451 3l cApad! opld g Bl < ld] e 0231

. M e Laalitig &l g catlad 0¥l adlosed! dagall 06
3 3ot s il (gmy (o s Araler (D Bmiyd 0

6873 Wlazedl aay Lo yladl aaill &,Sall olan L -
GCEES (1 W0 INPPSIS PRV MBS [T (PP P F1 EW

05,50 b yra dylie ¢ gdiac ple dis gudidl SIALI Be1yd bl 08
3l i )L 5 gaue BIELaS Lkadl Ayl | Aabasl il e

108100 - A Bgad § Belyd- udilly &y ddly cuyzmill G o lall pall gpaddl paill 7 Ll 0
- 31 5l Clisatati- g s ) (s (0 sl Bral (BLams (ol gy

117100 L3 gadl Aglniad Analomy s pad| ARl o Ayl jondl Binalaedl § gomil e 10
Sl T ahaind g gt 553Y1 daala (IO gmiluo

133118 3y el "all " s § 23UES Alie G5l 2l peel] JlaiglgSINa Lo llaell § canaldl s "
A 32I1-B3li— b e o ol 53S0 (g La3)1 ilasmn Alen / 5l jd1-B5Lusi— il e (e ol 3,01 23y 35090

a3a L3 geail iland | cutield gl T 41 95 8 ool 50 32l 2yl 9,31 § 8550 e 1
ol Adgigs cdny il Al 3 il ) aoge o /18T (Adigdigy cduy il (Al 3L puSaell e s 5. 1o

154-142 sl plel aliller 13
Sl el ddl o8 (aalad| 35U eSO e L4

169-155 éjw‘s%gi#‘jewmmw 14
) 3= 5uSLSw 1955 sl 20 sl (oleie Gls)

181170 " e Asglaol Balys” g ¥l Gles ¥ Tagell pundal| LS § A el Ao 15
Gl upld e Anal coama $L393 .5 /Al (oyld gm Baaler Adaty JLdy 5. b
egs9 Al s "Ulais Uiy A a3 2SI AN

193-182 . ¥ 16
A5 Oluceds wlal 1S5 9ol Aol dayyS JyloY
Sl e peall § Gighall 1Y 595

202-194 N ) T 17
(51 3201) 4 o o1 1030509 2asls «goen 535

217203 o3l wiliady "Aarddl add!” ()l9e3 § BelyB (Solieads puld pads § Bupuadlly Wgilll ¢ o 18
S BES [RCATPON SpORyS. L L[ P SRR VER P PO E TS EIT-1 Ve

227.218 (L 39l Gl 9 801 By 0 5 G ! 9 Jam L) Sl gl e Gually Jaalll Agnd 10

51 3201 Al Gapld g Haala (eaS oy sazmal (et .5 / 31 3l () yld e sl ibold J5Le 5. b




Action culturelle pour enfants dans les bibliothéques publiques algériennes : Explorer des tendances a
243-228 | la bibliothéque principale de lecture publique de Tizi-Ouzou
Hassena Ourdia, Université Abou El Kacem Saddallah Alger2, Algérie

Ce que peut la folie dans Une Valse de Lynda Chouiten. What madness can achieve in the Novel **Une
Valse" by Lynda Chouiten

LATACHI Imene, Université Abdelhamid Ibn Badis-Mostaganem, Algérie./ MOUSSEDEK Leila,
Université Abdelhamid Ibn Badis-Mostaganem, Algérie.

251-244

Does Every Student Matter?: Distance Learning in Algerian Universities and Digital Equity
Brahmi Mohamed, ENS Mostaganem, Algeria

266-252

Educational Reform in Algeria: Between Preserving National Identity and the Challenges of Cultural
Globalization

Mada Samia , university of abou elkacem saad allah Algiers 2, algeria-/ Ben zeroug layachi, university
of abou elkacem saad allah Algiers 2, algeria

281-267

L’écrit pour les filiéres « Sciences et Techniques », une nécessité ou un atout secondaire pour la
réussite ?

BOUCHERIT Salah, doctorant université Oran 2, Algérie / ADIB Yasmine, Université De Tissemssilt,
Algérie

296-282

Meursault, contre-enquéte de Kamel Daoud et L’Etranger d’Albert Camus : des textes palimpsests

%27 | BENSAID Ourida, Université de Tissemsilt, Algérie.

Subjectivity and Death in the Time of Ecological Devastation in Don DeLillo’s Zero K
320306 | Faiza Fatma Zohra Hadji, Ali Lounici, Blida 2 University, Algeria/ Dr. Fethi Haddouche, Ali Lounici,
Blida 2 University, Algeria.

Support pédagogique hybride dédié a I'enseignement de la littérature et de la culture : Le booktubing
en classe de FLE

33132 LARADJI Sara Manal, Université Abdelhamid Ibn Badis, Mostaganem, Algérie / KHAFAGUE
Soumia, Université Djilali Liabes, Sidi Bel Abbes, Algérie

344332 4! 3l Sgedl Silelya] a9 ASIY) Sladll puall
BUBTS[PVEIET-T9-YORN-RS- S WES I WL PN YAt FE3 WIS E P SR PR -0 R PR Zw
150345 ekl Bedailly Ligslall aidl oo il 3l § s ASINT (61031 gLl
13 OIALE L5 den ] Arale cazme Bila gy 1/ 31 32l lle Bl e Zasle (ilaias cdiugs
pudl a5 cileles IO Aayzell JLadd lie!! Sl
T 395« ublise Aaale Gsdnll S slae Fudigy / s pudline Baole Godntl A8 cslye Js)
s88.375 A3 ULt dilais § &paiilly o J5eS By
(Al e gy 0 At Baale Alad Sl
300380 Al bzl 2Kl plal iy oo dasy Il il g9 Alasol gy 3Ll
- 3atl-ALas 59,80 oles Anale (85 (ol /- 31 saetl-Alads 59,8l obis Anala oz 2l s 5/ b
Aol dgaall
o (se) B yalall- o (e Arala (Adye UL f-s
55-22 gt p gt bl i gy il i oo bl Auguad § Errzmiaad |
o A3 B3l il e hoye ralaed| 3 Gleds Dogs /51 sl (Bless dll e luayo alaedl 300 ¢ s il
Aoyl 380 Jloel oo Uas 9oty 2l3¥1 Audgued|
e Layg yall /- 81 sl linels il 56 f Aasle oo ilgs 5.l
Jodl Ol § auipud! SLld¥l i 2l S ciblas. Lo
o ) 3l g1 By gy iy AL ST iy R d /5l g iy Al 31 g iy o
7762 "a AL Jalodly cligall” il aedl § bl Raitll Gudoes § Aeasld ¥ 23S0 il 9
A5 cdisiasas gty gll (s (o el Bl 9yl By 0
493.478 @ad¥l pligh qy> b 3 ddubowdall 2001 Ole¥ Hlo> Jiw
ouisd gl daale 218 2 b
509.494 Ll dasladl sl st adgsudly gpsl 3l Ogiladl 3 peidd! Byalls

Sl Olnke dnala el Lalaias gylsgs




Aokl 8,8 e¥ sl (RSA)e yudl 1,5 (e 8yl g(CM]) g goadl o LS 1l e linny yeds S gyl Jaedl 18Ts

522-510 ol mialy /- 53l 521 Clsasnds Anal <o 593k /- 31 3t Celiusosns Zaale (ol dazma 5293 /- 531 31 Clisonnds Anal Sz al3 | 40
-3 31 Clsosads Anal e
<30.523 (s 14-12) Joledl gl Jloaiasls el 3,8 3 dcadild ALl SLA (any yaghail 3o i Aaslad ool g il "
<R st < gy gl oy (op o Bl ce] J=S
ssa540 sl e Aalya il glall dpedls g Aol (y0 AylBgl G grag Al (@l pdl oLl 590 ”
- 3l calell sadle ol Anale « pole 8y o0 /- 3l sl il jedle oL Anala e g Glsiss
- (s 17 (a0 J31) a1 5,8 @e¥ gl cusguaill Byl o101 cpancms (e Jaadl sguatll plsein! 2ulels a3
- jell— il Anala (Jlez I pha /- 53l jdl— piliiun Basle cgpu Ol 0 /- 550 30)- Ol yas Aasle gyl9a Balal
<4560 Sldd! a il 5,8 0¥ gt Adiandl SbloY) Egus oo il G FIFA 1T (e @il8 8o slas| malip 2llad as
- el it Aol et (ul 3o igzmzma /- 51 sl Clisanits Aol cazme JUi /- 31 3o - o Aanle (I Ghgese
i pladl Jagma oo Jedidly 0531 Oludd § Auegald! oleid! (any Jlonials (HIT) Sudd! adspe gAG) (e 03l8 ke (yus J5Sai0ps aellad
596-585 pedl oleld § omyundl | 45
- 53 - Cdisiains Aol bl dbs 5352
611.597 bl Aom o S5 315 pudll 5,8 ¥ sud coatdl Ggiuns Busyaddl JLes¥ll (uids § (S RPE)aqatl ypudad jusd (lida 2dlad sote 16
- 1 3t l-cleonnts Aaals cnelll as els /- 51 3t Clpuands Banla Jiayd domme 19,3 /- 31 jatl-Cdiuonts Aol (Mo gy 803 o
26612 o gill iy (§93 oy o (Flai¥l oSl u5aT § Laealums Zuzsg Al Aol ) A Al dd¥ dusylos .
13l (alad) e gy o A Anala ccdgs (o Sobiadar 3.1/ ¢ il sl () Ao gy 0 A Aaala cpuolily plune 3.1
S9! ol Bslanl (g (gl cilond! e Lolazedl § Laygsy dummsg il A di¥ duylos
e A1l LAl e gy o A Baaler (S 0933 /- 31 sl LAY e gy 0 A Basla- (ol 555 g9 ®
Degrees of optimism among students about to graduate in the sports training major
655-642 | Soufi Rachid, University of Djelfa / Hannat Abdelkader, University of Djelfa / Chekraoui Fethia, 49
University of Media/ Nadir abdelkader, Blida 2 University (Lounici Ali)
The extent to which students of physical education and sports institutes are interested in entering the
671.656 world of sports entrepreneurship 50
Doc, Boumezrag Cheikh, Université de Tissemsilt, Algérie. / pro, Boumaza Med lamine, Université de
Tissemsilt, Algérie. / Garmat Mostafa, lagouat, Algeria
casc72 Jles¥l cilalaie § (gl slaid ¥l (4Sa3 § Laygay Ansl I Aslivall 3581 clgal 51
51 5] gl g pad) daale eddl agleg dylnilly Aoliard ¥l agladl 405 ¢ 22 5150
J0z-c86 4d pall clonsed! Bager poled § Blakaio¥) sylai pluseiul 5
A3 e obeady guewn gl Il Al s J13gs /551 320! - uleads (guar pualed I Araler 3yl Ogune
13703 8o lal| Akl ikl s G et oY1 Bedmetd 451 5ol lusil! Apizd| ilalas Yl 53
- 31 3l colueds dasle debold (gppsho
- Gedatll Bylog A33ally eaalal!l § duolys radslioll clusdll sslaie cpa ULl 5yl 5319 AaSazel! 54
(351 321) ALLE 1945 sl 8 Anala celay Auiylal
738725 (31 320 &8 2kl i 990G 6150 AKT-FARMS) dascsnipn Al 2aalys Jgalhly adl o1 o o1 5l (§ ALl e 301 sluaaodd| -
A3 s gy 3901 o o e Amal el e Sl /531 31 Clisiosids gy 391 (2o 0 e Analy s podad s b
S 152§ Al A § Slilaga ¥ IS0 23 7 Lo 2yl ool 28 LaSiu! dualys s
S5 Al y2 dasle Ao gdpe uge /81 jall Aalallgdle ol Aasle (pall o ulee
260,755 —FB/META Uits 38, Al 2alys — Slezmapdly Aiaad| colSydd JUI e 1o¥1 crunes @ A galll 1 Jgua¥ 3 5Lailuad 593 57
- sl calad) daale Al Auugis/ - il el (i) Baale Gt Jiingd
283770 Adanadl cladgally adl ol G « 3 3l § ABUa)| Ao s
Al ccdiuans dasle Gusall e G o
Analysis of the impact of innovation on Business performance of Algerian Economic companies
795-784 | Benfattoum Fathi, University of Laghouat, Algeria / Benmouiza Ahmed, University of Laghouat, 59

Algeria




Early Warning System IRIS as a Tool for Assessing Financial Performance of Insurance Companies “A
Case Study of Algerian Insurance Company (CAAT)”

811-796 . . . . h . . . . . . 60
DEBOUB Ouissam, Tissemsilt University, Algeria // BOUKREDID Abdelkadir, Tissemsilt University,
Algeria
Former and present public economic institution of Algeria
826812 | Nadir Guemra, University of M’sila, Algeria 61
az0.8; | Oreen Marketing Strategic Approaches 62
Brahimi Farouk, Mohamed Khider University-Biskra- Algeria
The role of startups in the field of technology and financial services in promoting financial inclusion
851-840 | phd Student MERABET Abdeldjelil, University of Ibn Khaldoun-Tiaret, Algeria / Professeur. 63
Mokhtar, University of 1bn Khaldoun-Tiaret, Algeria
(390l gl alia ) sy B3yl o9y cogurel!l Blalan § iglall g3 (2386 o) (KU cllls i jeddl e T a0l padl cigls g3 slayi ca
867-852 - - " N h N
-5 -8 dasls ilae
-Bylises 7 3Lei- Lig)sS Jjles @ ialall S
883-868 65
- 5l 3= bl gl Fmelisles Aaela (el e gbe 13- il 3aedl— Lol gL Gmelisles daela> QLI e Adpuio 101
Lo 3g0i pmedl _ OISL_pdty ggaall pwas il
896-884 gm0 J’,‘,—‘-‘-,‘d?-m-‘},\,-i-’)-\ 66
-0l Aylayd Anale JLadl de Bysgd /- 5l i (Aylayd Anala cnal dazme yuye
ASax| ) Bagall 8y9,49 sasall Al
$12-897 ' & dl 8292l 85949 2 ‘ ) 67
-53Leti— e g ol 3501 ASla Baga (s /- 551 31— 2 450 sl el Lol sy
L>3ga3 ArcMate Capture moly :obiled! 2ai,i § $ldaso¥l K01 Sl alaskiul
925-913 2 & 68
=531 3l by g puald (Pl 2aale < guidl s oo
A lanll a1 ) 2l AT e 3YI
942-926 69
- 53l 3201 AlL8 1945 glo 8 danla (lay pole /- 450 jadl- 2cidoie (b los (bl dozma Banla iy (guto
| yall Guddly 450 3ol 5yl
958-943 i ) ) Gauddly &3 32t B yus -0
- 3 3l o8 Adigd gy s il Ll 3,01 BALe slage /- 431 - ol8T Aol gy s yid) alandl 301 ¢ s (DI e
Byudlly ot Juaas 8 aligls 8elyd dladly Lud ¥l
572.959 Byuilly medll Juads § 5 8s1y8 pdladly olud 71
939 §F6 Grorn 39dg0 daals  ply ERvE P
Chguailly aMSII el cn 4it¥sg Jsglil!
986-973 ‘ lg pUSI! oo Cs ‘ 9 a9 2
~ale— Gelds o Aaele (Amgus sl o 1 /-oyls— Ouds o danle Al Blic 5. b
100187 Slaiall sadl Io5 JLd s Agoiay oSl (g5loal | Jaglaecl| 23
-35les— el e Jiopa ol A g yalal) e /-B3Li— dll e oy ralad | 3L s g
I izl Jlols dee Laio¥ 1 luoliwd! 230 g cs Acloel | dail]
1016-1002 bl ezl Jlols Bpolate T o ) 74
-3 32d1- 03 51 st dnaler ¢ o) cpalms
Slsilly Aadort | il £laia¥ pdilly olagud! 8 Goudd! &yl s
1031-1017 - -
Ologadl- ¢ Laio¥l e ound — duelaio¥ g Apslaid ¥l cilulyud) A cbeid] Aaale « 5355 bl s dazma Juasd .
Slmie eudtiue wbid (o Bie e Al Bulys Buelain¥ ) S e B3 ol eI G caiadl gl yaid Be] Al 2padle| Slaz!
1046-1032 ~gewlall | 76
31521 3 Agdaid Anale ¢l yiai Golige
Ae Ll &by g€l Lasedl colaedl) 2lall dlaled
1062-1047 (4 195 Al i) &, -
- 50 3l 151 G i) 7 L) Anal Aagdad Adlae
13-10 /27-45 Jacus]! I M5 ol o pddl 3 il dad
1075-1063 ¢ § Brusll rasl J el il g o ) 78
- 50 el 1l Al (e e 5.1 /- 50 3l -2k Anal (Jlgi B3
xzllg 3,all g ol (Aalll :aead )l draall
10851076 poizmlly 3,all e Lezmilidy ol " el 1 79
5 5l (sl Oguds ()l Aanle (owge Bags o
1098-1086 "Oglasl 7589 Jied " Euudl manll § A pe ding alidd pieS duilelall
80

939 G Sy 3990 Aaala il S (s




L grail s Lunolis 2391 8ygumill Aisotes 5001 il Layiums Bale¥ Sl 3glaieS 45,391 adl bl iadyd Spaguadll olidll

1708 -3 3l oolads gl 1S5 o Bl el e gy (g 3gels -0 1 /- 31 3l olusals wylily S5 o Al (JLeS o1

1311118 1960 — 1956 dalzes Ludyd Jad 359 451 st 8593l ¥ lasd -
PGkl ol g Anala oy e (s /81 31— Bilike e Aalaigy Sl Aasla (o guis

S ol | Aeiid] Bedomsy AuiBoll 5,101 6 gus § Silabedll ela! pughaid A Laia¥ szl o3
el ()Ladunly 7 Lo gus Anal 619783 gdile daza el i dazma s e

S Aol )2l 351 ga e g § Auiliadinad| Adlrsall Ao dylol AV Adgzud | a4
- R 3l b jlis (2L Al (Bl s

1179-1163 Aedaelas gilety Bplas Shisaat slsrsadl Somdl G Rilall 85
A3l Buddi— e quis] daale Budls il .o

11931180 #1995 18 (i, all I Aeadbusdl Agpall gl censts 3 Lasgag slaadl S &3l sl A pllg Byl 86
S Gl poyld gom Aasle (Aliwgs Ay 2

12081194 A1l oleddl e &gl e g5 el 6590 Aaslin SLuiKail 87
) (ByShun s s Aol (gl 348

13251200 Wyl ol alall oty Jladl eelaidl Silumge § 0s9Sl Bagar Bedoms § Al pdle| duanl -
- 50 5l Ala gk Amal (Olasyll e eslobls

12361224 ookl A 2,1l 389 2o Al p oo Al Bl Byl | S, LS eling Sou ! Galeddl lidn § vasnssLas | Ly 89
- 51 3l B8y ¢ penis damme Aaale (JgmS Wi d 30 /- 5l jatl- 8y  pinis dazme Raal> (Ll Gila s

S -Bys9dl9 31 51 ¥l (§ e Luwddl (e Aiend Auilitna By~ Alaladl a2 31,01 i il Aol ) Jaas e Bumsal) A8LELI5 Ao Lain! aisiad] 3l %0
- 31 321-02 31 3l Amaler (5303 (4158 .3 /- 5l 3l 02 431 sl Aaale lasmyll e oS 3. L

S &3 Jaatly ST ANl Caiogdl IS5 oo Dl dle (wge O3 pd pagiedd 01
- 50 3l By 3gs Al das eslaT) gl Analer ¢ Gilaomy ey /- p31 3tl- Aagy S0 <l as punlill gl Aol (B3usd pleld

1781268 196715551 1959 jtanys Zoladl =Y Las¥ly el 5,l39 yu)La3 I (oo 331 32201 89801 § o puad ] Al 391 593 o
- 5 ol | Gl gy oz Aasla ¢ e s sgaun el 5

12921278 651 52! oyl Ailagyll lias¥l UM (e s, il Aijang oliasedl ciblias 93
-l 3l Snne Joidasl palaias dasle Il Savan /- il 3ol Saune Josilanel Alias Zaale cslmal mislsl

13071203 bty pladl ;e Lashl Lloadty ciloglaal! yodl Jgum gl 4S5, 04
-l 3l 2 At gyn ol s Baale Al rgad 51 /- 5l 3l 2 Adaiind ((§ygn ezl i Aral coludie 390w 3. b

13221308 ~Jlab dug) 7 3gwi- 2 ¥glall anliall sguzedl Silualys o5
- ll-Alue Bl g oz Anala (2l Bgline /- 3l jall-Uiun Blusgs damms Zasl> A miolsh

336133 Sl § Azally e lain¥l ol al] (ang Slgin 5 (e J3YI JLAbYI Sl Zee i s 28Matl Al o
- 31 32l 280l e gutip! Aaala el Siaays /- 51 5l 28l e qutis] Baale i Oguio

13521337 Al by gyl 4z 92l 380 Al otsa Bsaly ~paads oyball a5 il leSglnd cnzmandl Gkl ookl aLisdlg duzmgill (gyliiuna ppulds &y o7
-5 1AL Aaals (25kes OLagd /- 51 jll- 1350 Aasls (ams J=ST

1366.1353 By e chazmn Al 438,01 S Aliie 33019 -uudsS Amile S 3 Adlall gud Sloglall e Cimdl Adeld (0 pd)d1 § ilasdl g0 08
- 50 3d1- 2 5l sdl dasls W gs (g

S Szl 5l 3l o S Jaolgidl G Laygas (31631/21041 &) (g,all alo, 0
15 Al Bl gy arme Baaler Ayiass dals (1 /50 3l Wil | Bligds 99 charme Analer ¢ 2xid s los

1388-1377 el A al) &G AL 511 Lzslyeasee 100

5 3l (2l Oguds ol Aasle Bruad gsbiye

1401-1389 LT el B Bl Bepyall Latiel) § LT U cpadl B 101
3 i gt b i Al <o e
1413-1402 Al s Adgls o1 &l Balely ladl cdall dolians dilie Auolyo— (a3hl selall dael @ e g Bandid| Acald dls @Y1 5,1) WMle

-0l 318 el |

i 320 - 939 S-S 3990 Anala hasyS AMudl e ali /3 32l - 939 G- Grenn 39350 Arnle (3o ik gunss




HaaLael) 3 Ao pal) L) Aarlad e § g JgaSl) Lansluagll Aeleld

1429-1414 .| 103
Al Olds gpalb dazme dasle huyms Bzl e Lo
1448-1430 Al §aglall adlas § A gl gumgun BelyS
3 (Gladl pl Gt o ol Aaale  Jais Ll o ¢ 31 3l Flad ol G o ol Aasle / AiKe Gald 5. b | 104
g oolyumertld alatine 4h)) 4 I oLl @ il 8,00¥1 32 La
14631440 (Lo rilly Slumtll 4liatus 2))) emuadl SLe¥ 1 § 4,8l 3,15¥1 3 US 105
el (Ala s Al (ahuas dea gl.u)/).ﬂ).z." Aoyl Al cdema gl 2¥gl
oluddl delive § g5l cilablas sl (el e g JLS| daa
1479-1464 : 106
5321002 551 3ol Aaal ccais Akl o
14911480 Szl ool ol 5oy Jo¥l il (oo (AN oyl ALt 1g eladll 551 50 107
S 320) Ansy3es — 651 5t Al azma oy 2y lie BB Lidadl Ayl 98 Las azma / 5
1503-1492 by Bl sl A5 Slonnye 108
Sl (LAl e gy o A Aasla Ax> gy dazme
AT
1520-1504 "jfd )S‘-n ‘3 4-3)-‘*_" s 109
BUEES BN 0. 75 BYC PP WES BT T FONTL PO DRX: Y WL SN M |
ALl d Loty paizell adlisg od1ped Lo gunds o 2ulilall 31,00 il
15371521 3l Bygully 7 batsl wime ST ddiall Anala At 39k 1o
095yl e ALY Jaall wds
1548-1538 N 111
A oluli nale deeleia¥ls 4blud¥l aglall A« pous (ue
Ll 7 3Letd Addad Aalys 3LV Jolod! (5Lt allased! § Ayl Al 281
10150 3l ke e Anal osad g /151 ileke s Baal cpegs Olrasr pall |
Bullying and Its Impact on the Psychosocial Adjustment of Hearing-Impaired Children Integrated into
15801566 | TEQUlar Schools 13
Abdelkarim Yahiaoui, Abu Al-Qasim Saadallah University, Algeria2/ Farid Ben Guesmia,
Abderrahmane Mira University, Bejaia
Cyber space as existential threat to cultural security in Algeria
15951581 | Nouri Aziz, Abbas Laghrour University —khenchela / Slimane Samira, Salah Boubnider Constantine 3 114
University
] Digital media between moral responsibility and practice
604-1596 . . . . . 115
Omar Rekia, University of Algiers 3. Algeria
Exploring the Impact of Psychological Capital on Work-Related Quality of Life: A Case Study of Saidal
16191605 | Group Employees in the Algerian Pharmaceutical Industry 116
Mohammed Mansouri, Djillali Liabes University of Sidi Bel Abbes, /Algeria Hana Bouhara, Djillali
Liabes University of Sidi Bel Abbes
L’ignorance sacrée et I’ignorance institutionnalisée chez Mohammed Arkoun: Analyses philosophiques
1634-1620 | de deux concepts controversés dans la pensée islamique 117
Mahrez BOUICH, Université Abderrahmane Mira- Bejaia
16461635 | Repenser la raison avec Gaston Bachelard 118
HADDOUCHE Zahir, Université A.Mira-Bejaia (Algerie)
1659.1647 Teachers' social representations towards modern media and communication technology 119
Ferkous Nadira, Badji Mokhtar University — Annaba — Algeria
The Competency-Based Approach: Between Theoretical Foundations and Epistemological Differences
1675-1660 | hamouche moslem, Mouloud Mammeri University of Tizi Ouzou / farid_boutaba, Mouloud Mammeri 120
University of Tizi Ouzou
The effectiveness of digital communication in achieving creativity in Algeria's emerging institution
16921676 Field study of the Yassir Algiers Foundation 191
Bahoussi nour el houda khadidja, Abdel Hamid ibn badis Mostaganem (Algeria) / Baali mohamed said,
Abdel Hamid ibn badis Mostaganem (Algeria)
The main functions of business leaders in the recruitment and human resources development process.
17091693 Empirical study among SME creators in the Bejaia region 122

Haderbache Bachir, University Abderrahmane Mira of Bejaia /Maiga Hadiaratou Idrissa, University
Abderrahmane Mira of Bejaia




| 17231710

The State of School Librarians Training in Educational Institutions: A Field Study of a High Schools
Sample in M'Sila
Dr. Belabbas Abdelhamid, Mohamed Boudiaf University of M'sila

123




AL-MIEYAR journal - Volume 15, N 01 June (2024) - p. 1566/1580

Bullying and Its Impact on the Psychosocial Adjustment of Hearing-
Impaired Children Integrated into regular Schools

Abdelkarim Yahiaoui 1", Farid Ben Guesmia 2

' Abu Al-Qasim Saadallah University, Algeria2

abdelkarim.yahiaoui@univ-alger2.dz

2 Abderrahmane Mira University, Bejaia
farid.benguesmiadz@gmail.com

Date of transmission: 23/03/ 2024, date of acceptance:06 /05/ 2024

*khkkhkkkhkkikkikkikkikkikk

Abstract:

This study aimed to investigate the impact of bullying on the psychosocial
adjustment of hearing-impaired children integrated into mainstream schools. It sought
to assess the degree of school bullying behavior and the level of psychosocial
adjustment among hearing-impaired children integrated into mainstream schools at
some primary schools in the city of Msila, Algeria. The researcher employed a field-
based analytical approach, involving a sample of 31 students with hearing
impairments integrated into mainstream primary schools, purposively selected from a
population of 42 hearing-impaired students in the primary stage. Data were collected
during the first semester of the 2022/2023 academic year using two adapted
questionnaires: one for bullying behavior and the other for psychosocial adjustment.
The data were analyzed using means, standard deviations, and Pearson's correlation
coefficient (r) to determine the statistical significance of the correlational relationship
between the means of the participants' responses on the study instruments. The results
revealed a statistically significant negative correlation between the level of school
bullying behavior and the level of psychosocial adjustment among hearing-impaired
children integrated into mainstream schools.

Keywords: Bullying, psychosocial adjustment, hearing impairment, school inclusion.

*Abdelkarim Yahiaoui
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1. Introduction:

Psychosocial adjustment stands as a cornerstone concept in understanding
the personality, mental health, and adaptive interactions of individuals,
particularly those with hearing impairments, within their social and environmental
contexts. The nature of hearing impairment, given its profound effect on
interpersonal relationships and social engagement, underscores the significance
of positive interaction for achieving psychological and social equilibrium among
hearing-impaired children. However, the integration of hearing-impaired children
into mainstream educational settings has brought forth challenges, most notably
the prevalence of bullying behaviors, which poses obstacles to their social
integration. The urgency to investigate such behaviors arises from their
detrimental impact on educational environments and the well-being of students.
The theoretical framework of this study aligns with the stress-process model of
bullying proposed by Olweus (1993), which emphasizes the chronic stressor
nature of bullying and its potential negative psychological and behavioral
outcomes, moderated by individual and environmental factors.

2. Research Problematic

The integration of individuals with special needs into mainstream
educational settings is a contemporary concern in special education. Research
suggests that such integration, or mainstreaming, yields better academic and
psychosocial outcomes for individuals with disabilities. Bullying has emerged as
a significant behavioral issue that demands attention from educators and
psychologists due to its adverse effects on individuals and their academic, social,
and emotional well-being. The responsibility of schools to address bullying has
become paramount, necessitating collaboration with parents and the
implementation of preventive measures and support programs.

The issue of integrating people with special needs in regular schools is one
of the most important contemporary issues in the field of special education,
especially in light of the results of many studies that have indicated that educating
people with disabilities within regular education programs, which is known as
school integration, leads to better results in terms of academic achievement for
people with disabilities, and in terms of growth and psychosocial adjustment.
(Ajwa, 2020, p.p. 74-78)

Bullying is a form of behavioral problems that has recently attracted the
attention of educators and psychologists, and their voices have been raised to the
need to confront it and prevent it from spreading in society. It is defined as
negative aggressive actions by individuals who have aggressive intentions that are
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repeated over time and involve a difference in power between the bully and the
victim (Jaber, 2015, p.p.345-389).

School bullying has become a common problem in schools of all levels, as
Field (2004) confirms that bullying is a problem with emotional, social, and
academic dimensions, and it is a phenomenon in many schools in all societies. It
Is also considered one of the emotional disorders such as depression, anxiety, and
low self-esteem, and it brings with it clear negative effects on its victims (Hasson,
2018, p.166).

Therefore, the responsibility of the school has become great to address the
phenomenon of bullying and requires cooperation with parents. The school must
pay attention to the school climate, focus on teamwork, monitor students, and
control violent and bullying behavior. The preventive and developmental
programs for bullied students are based on training on social skills and activities,
conflict resolution skills, mediation between peers, problem-solving skills, friend-
making skills, discussion and persuasion not to practice bullying, changing
thoughts, and self-talk with bullying students, and instilling the values of
tolerance, justice, cooperation, and respect for the rights of others among students.
(Al-Sabahin, 2013, p.p.107-108)
3.The importance of the study: we have in hand lies in the importance of the
study sample, which is represented by the category of children with hearing
impairments who are going through a very difficult age period, which is the
adolescence period, which is an important stage in preparing for the psychological
and mental maturity of the personality. It is a stage that requires the conduct of
many studies on it constantly, in light of the changes that the world is witnessing,
and Algeria, as its counterpart, through the new teaching strategies (school
integration), which have affected growth in general and adolescence in particular.
Where this category of children is exposed to various types of school bullying
from their peers.
4.Research Questions of study:

4.1. Main Question: What is the relationship between bullying and psychosocial
adjustment among hearing-impaired children integrated in mainstream schools?
4.2. Sub-questions:
e To what extent does bullying victimization occur among hearing-
impaired children in mainstream schools?
e What are the levels of psychosocial adjustment among hearing-
impaired children in mainstream schools?
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e Are there any differences in psychosocial adjustment between
hearing-impaired children who experience bullying and those who
do not?

5.Hypotheses of study:

5.1. Main Hypothesis:

There is a negative correlation between bullying and psychosocial adjustment
among hearing-impaired children integrated in mainstream schools.

5.2. Alternative Hypothesis:

e There is no significant relationship between bullying and psychosocial
adjustment among hearing-impaired children integrated in mainstream
schools.

e There are differences in psychosocial adjustment between hearing-
impaired children who experience bullying and those who do not.

6. Theoretical background of the study concepts:
6.1. School bullying:

The literature of education and psychology has addressed bullying as a form
of common violence among children and adolescents, and it has been described
as undesirable behavior in which the intention is to inflict harm or annoyance on
one or more individuals.

School Bullying is a phenomenon that the whole world complains about
and suffers from its effects. Those interested in the educational process and the
upbringing of generations are looking for ways to treat it because of its danger.
This problem may be considered an important and influential cause of the
academic failure of many students, according to the study of "Nansel et al."
(2001), which concluded that bullying is related to academic achievement.
Whoever practices bullying has a lower level of achievement, while those who
are bullied usually have good achievements, and this may be understood as a
decrease. (Belmahi et al, 2015, p.15)

Both Al-Sabbaheen and Al-Qudah (2013) see that bullying is a behavior
that occurs in the presence of an imbalance between two parties, the first is called
the bully, and the other is called the victim, and it includes physical abuse, verbal
abuse, and humiliation in general. Here we note that there is a consensus that
bullying includes engaging in aggressive behavior towards the other party on a
continuous basis in order to inflict harm on him, whether that is from a
psychological or physical point of view. It is certain that both the practitioner of
this behavior (the bully), and the practitioner upon him (the victim) need
intervention and care to avoid the consequences of this behavior later, and what it
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will leave behind of negative effects that the two parties of bullying suffer from
unless they receive the necessary support and care. (Khlaifia, 2020, p.40)

6.2. Operational definition: We mean by bullying in our study, the degree of
aggressive aggression that is represented in the imbalance of power between
bullying and the victim and is repeated over time in the form of physical assault,
verbal insults, and non-verbal threats according to the choice of the appropriate
answer to the questions that fall within the paragraphs of the study tool; the scale
of school bullying behavior used in the study.

6.3. Social adjustment:

It is meant by the individual's satisfaction and understanding of himself and
his abilities and establishing successful social relationships with others within the
family and outside it through adherence to the standards and ethics of society, and
social participation through complimenting friends and feeling happy when
visiting them and loving to participate in trips and clubs, etc.

6.4. Psychosocial adjustment:

The psychosocial adjustment is the result of the interaction between
psychological adjustment and social adjustment. It is the degree of satisfaction of
the individual with himself and his life, and his ability to establish successful
social relationships with others. It is a complex concept that is affected by a
number of factors, including the individual's personality, the environment he lives
in, and the events he experiences.

Psychosocial adjustment is a continuous dynamic process that is reflected
in the extent of an individual's satisfaction with himself and the satisfaction of his
primary and secondary needs, which are acquired through positive interactions
and good behaviors that express a balanced personality, a personality that
recognizes the rights of others and its commitment to the ethics of society, and the
conformity with social norms, compliance with social control rules, and the values
and goals of the society in which he lives. And his ability to establish social
relationships characterized by affection, cooperation, and love, away from factors
of control and aggression. (Abdel Majeed, n.d, p.p.7-8)

6.5. Operational definition:

In this study, psychosocial adjustment refers to the extent of the ability of a
hearing-impaired child integrated into a regular school to achieve balance with
himself, which appears in his ability to face different situations, and his sense of
belonging to the community and the school through his awareness of relationships
and acceptance of others, and hence the ability to achieve and psychosocial
adjustment, and it is measured by the total score that the student obtains when

responding to the items of the scale dedicated for this study.
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6.6. Hearing impairment:

It is a state of deficiency or disability in the hearing ability due to a
malfunction of the auditory system, which prevents the individual from
understanding sounds except with the help of others or by means of hearing aids,
which results in the impairment of the individual's performance in various life
fields, education - work - social relations and environmental interactions.
(Souaker, 2018, p.33)

The deaf is an individual who suffers from hearing loss of a degree (35-96)
decibels and faces difficulty in understanding speech by relying on the sense of
hearing; As for the hearing impaired, it is an individual who suffers from a hearing
Impairment that reaches a degree of 76 decibels, which prevents him from relying
on the sense of hearing in understanding speech, whether with or without hearing
aids.

6.7. School integration:

Kaufman defines school integration as one of the modern trends in special
education, which aims to place qualified disabled children with non-disabled
children in regular school classes, with a well-organized and programmed
educational design and planning, and the responsibilities of those responsible for
teaching the normal and the disabled are explained. (Al-Awamla, 2003, p.207).

As it is defined by Saeed Hassan Al-Azza as "a program that seeks to place
the non-normal child with ordinary students for a period of time and in some
subjects that he can keep up with or benefit from according to the nature of his
disability, its level, and its severity, with the adaptation of the classroom so that it
contains the elements that help him learn, in order for the child to feel that he is a
normal child who is no different from ordinary children.”"(Al-Azza, 2002, p.19)
7.Significance of the study:

The significance of the study lies in its contribution to understanding the
dynamics between bullying behavior and psychosocial adjustment among
hearing-impaired children integrated into mainstream schools. By highlighting
the negative correlation between bullying and psychosocial adjustment, the study
underscores the urgent need to address bullying in educational settings to enhance
the overall well-being and academic success of hearing-impaired students.
Additionally, the findings emphasize the importance of fostering inclusive and
supportive environments that promote positive social interactions and
psychological well-being for all students, regardless of their abilities or
disabilities. This study serves as a valuable resource for educators, policymakers,
and stakeholders involved in creating safe and inclusive learning environments
for diverse student populations.
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8. Methodological procedures of the study:

8.1. Research methodology in the study:

The study employed a field-based analytical approach to investigate the impact of
bullying on the psychosocial adjustment of hearing-impaired children integrated
into regular schools.

8.2. Sample of the study: The study sample consisted of hearing-impaired
children integrated into regular schools, including (31) students who were selected
by a purposive (intentional) method from a total of (42) hearing-impaired
children,( represents the study population) integrated into the elementary
school in the city of Msila. The researcher has only included students who were
enrolled in specific mainstream schools who met certain hearing impairment
severity criteria( Children with mild hearing impairment and children with
moderate hearing impairment) to facilitate the application of the assessment tools
due to their reliance on language

Tablel; Shows the sample of the study :

Characteristic Frequency Percentage
Total students 42 100%
Students \{Vlth mild hearlng_lmp_alrmfent and student 31 73.8%
with moderate hearing impairment)
Students with hearing impairment 1 26.2%

(profound deafness)
Table2 : including the gender of the sample :

Hearing Impairment Severity | Male | Female | Total | Percentage (%)
Mild to Moderate 15 16 31 73.8
Profound Deafness 6 5 11 26.2
Total 21 21 42 100

This table presents the severity of hearing impairment among the students
sampled, categorized by gender. It indicates that out of a total of 42 students, 21
are male and 21 are female. Within the mild to moderate category, there are 15
male students and 16 female students, while within the profound deafness
category, there are 6 male students and 5 female students.

8.3. Study Tools:

8.3.1. School Bullying Behavior Scale:

To collect data for the study, a scale developed by researcher Magdy El-Desouki
(2016) was utilized. The scale comprises 40 items designed to measure bullying
behavior. The researcher adapted the scale to assess the degree of bullying
behavior among hearing-impaired children integrated into regular schools, as per
the operational definition adopted in this study. Response choices on the scale
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were modified to "high-medium-low." Validity was ensured through expert
judgment, employing the marginal comparison method, and internal consistency.
Structural validity was confirmed through significant correlations between scale
items and total scores. Stability was assessed using retest and Cronbach's alpha
methods, with correlation coefficients ranging between 0.71 and 0.90 for all scale
items. Standardization was conducted on a pilot sample of 10 members from the
study sample.

8.3.2. Psychosocial Adjustment Scale:

The researcher utilized a scale developed by Abdullah Yousef (2009) in a study
titled "Psychosocial Adjustment and its Relationship with Locus of Control
(Internal-External) among the Physically Disabled in the Gaza Strip." This scale
consists of 55 positive phrases. The researcher adapted the scale to measure the
level of psychosocial adjustment among the study sample, aligning with the
operational definition adopted. The scale was refined to include 38 items relevant
to the current study, with response choices adjusted to "high-medium-low" for
hearing-impaired children in regular schools. Validity was established through
expert judgment, employing the marginal comparison method, and internal
consistency. Structural validity was confirmed through significant correlations
between scale items and total scores. Stability was assessed using retest and
Cronbach's alpha methods, with correlation coefficients ranging between 0.72 and
0.91 for scale items. Standardization was conducted on the same pilot sample as
the first scale.

9. Psychometric Properties of the Scales Used in the Study

9.1. Bullying Scale

« Face validity: The face validity of the scale was established by presenting
it to a group of experts in special education, who praised the scale for its
clarity and relevance to the study objectives.

. Content validity: The content validity of the scale was established by
presenting it to a group of teachers specialized in teaching children with
hearing impairments, who praised the extent to which the scale represents
bullying behavior in children with hearing impairments.

« Predictive validity: The predictive validity of the scale was established by
calculating the correlation coefficient between the scale and another scale
that measures the same concept. The correlation coefficient between the
two scales was 0.75, indicating a strong correlation between them.

9.2. Reliability:

« Temporal stability: The temporal stability of the scale was established by

applying it to the same sample after a period of two weeks. The stability
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coefficient was 0.85, indicating the stability of the scale in measuring the
same concept over different time periods.
9.3. Normative criteria:

« Normal distribution: The normal distribution of the scale was
established by calculating the skewness and kurtosis coefficients. The
skewness coefficient was -0.05 and the kurtosis coefficient was -0.15,
indicating that the distribution of the scale is normal.

. Concordant range: The concordant range of the scale was calculated. It
was 23-10, indicating that the scale is capable of accurately measuring
bullying behavior in children with hearing impairments.

10. Psychosocial Adjustment Scale

10.1. Validity:

« Face validity: The face validity of the scale was established by presenting
it to a group of experts in special education, who praised the scale for its
clarity and relevance to the study objectives.

. Content validity: The content validity of the scale was established by
presenting it to a group of teachers specialized in teaching children with
hearing impairments, who praised the extent to which the scale represents
psychosocial adjustment in children with hearing impairments.

. Predictive validity: The predictive validity of the scale was established by
calculating the correlation coefficient between the scale and another scale
that measures the same concept. The correlation coefficient between the
two scales was 0.80, indicating a strong correlation between them.

10.2. Reliability:

Temporal stability: The temporal stability of the scale was established by

applying it to the same sample after a period of two weeks. The stability

coefficient was 0.90, indicating the stability of the scale in measuring the
same concept over different time periods.

10.3. Normative criteria:

« Normal distribution: The normal distribution of the scale was established
by calculating the skewness and kurtosis coefficients. The skewness
coefficient was 0.05 and the kurtosis coefficient was 0.15, indicating that
the distribution of the scale is normal.

« Concordant range: The concordant range of the scale was calculated. It was
35-15, indicating that the scale is capable of accurately measuring
psychosocial adjustment in children with hearing impairments.
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11. Interpretation
The psychometric properties of the scales used in the study are generally

good. The scales have high levels of validity and reliability, indicating that they
are accurate measures of bullying behavior and psychosocial adjustment in
children with hearing impairments. The scales also have normal distributions,
which is important for statistical analysis.
The results of the study suggest that there is a need for further research on bullying
behavior and psychosocial adjustment in children with hearing impairments. The
scales used in this study could be used to collect data for future research.

12. Statistical methods of study:
In order to analyze and discuss the results of the study, the mean, median, and
standard deviation were used. In addition, t-test was used for analysis of variance
and Pearson's correlation coefficient (r) was used to determine the correlation
coefficient between the variables.

13. Presentation of the results of the study and their discussion:

Table3 : Shows the results of the study :

Hypothesis Results
Main Hypothesis: There is a negative correlation between bullying and psychosocial

adjustment among hearing-impaired children integrated in mainstream schools.
Alternative Hypothesis 1: There is no significant relationship between bullying and
psychosocial adjustment among hearing-impaired children integrated in mainstream Rejected
schools.
Alternative Hypothesis 2: There are differences in psychosocial adjustment between
hearing-impaired children who experience bullying and those who do not.

« Main Hypothesis: The main hypothesis was supported by the findings of
the study, which showed that there was a negative correlation between
bullying and psychosocial adjustment among hearing-impaired children
integrated in mainstream schools.

. Alternative Hypothesis 1: Alternative hypothesis 1 was not supported by
the findings of the study, which showed that there was a statistically
significant relationship between bullying and psychosocial adjustment
among hearing-impaired children integrated in mainstream schools.

. Alternative Hypothesis 2: Alternative hypothesis 2 was supported by the
findings of the study, which showed that there were differences in
psychosocial adjustment between hearing-impaired children who
experienced bullying and those who did not.

- Is there a correlation between the degree of school bullying behavior and the
degree of psychosocial adjustment among hearing-impaired children integrated
into regular schools?

Supported

Supported
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Table 4: Shows the value of the correlation coefficient between the degree of
school bullying behavior and the degree of psychosocial adjustment among
hearing-impaired children integrated into regular schools, members of the study

sample.

Degree o - 0|9 o % w| = > Q w - > Q

ofschool L S o € & | & Sd|gg€ B|3z| 28 5% 28

S S5 5SS 312835 | A5-5%| 33 > 3 35| a3

bullying T 2238228 |33 &2 83| =8 23| 28

2 39|% &3|78 g|5a| Sa| 52|83

High Low -0.770 -0.05 113.22 | 32.77 220.131 | 21.101
0

(*) The correlation is significant at the level (o= = 0.05)

Based on the results obtained in the previous table number (02), we note that the
value of the arithmetic mean of the bullying behavior scale for the individuals of
the study sample was: (220.113), with a standard deviation of (71.32) and by
comparing the result of the arithmetic mean with the value of the hypothetical
mean which is equal to (80), and with the use of the one-sample t-test, it is clear
to us that the calculated t-value (220.113) is greater than the table t-value (1.699),
at a significance level (0.05), and a degree of freedom (29), and by observing the
difference between the means, we see that the arithmetic mean of the sample
(220.113) is greater than the hypothetical mean (80), therefore it can be said that
the study sample suffers from school bullying behavior.

Therefore, the hypothesis stating that: “The degree of school bullying behavior is
high among the individuals of the study sample™ was accepted.

This result is consistent with the results reached in the study of both (Rana
Mohsen Al-Shaiaa, 2018) entitled "School bullying behavior and its relationship
to the mental health of middle school students", where it was concluded that there
Is school bullying behavior among the individuals of the research sample, and this
Is also consistent with the results of the study of both (Wenney and Smith, 1993)
and the study of (walk, 2001) which indicated the existence of school bullying
among school students.

This result can be interpreted as many researchers have gone to that this result is
consistent with what the integrative view of theories has emphasized, which sees
that deviant behavior is learned behavior, which the individual learns according
to the principles of classical conditioning, and therefore bullying according to
what behavioral scientists may also adopt is a learned behavior and is explained
in the light of learning by operant conditioning and the human learns it according
to the principles of learning.
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Also, based on the results obtained in the previous table (02), we note that the
mean value of the level of psychosocial adjustment for the individuals in the study
sample was (220.131), with a standard deviation of (21.101). By comparing the
mean result with the hypothetical mean of (110), and using the one-sample t-test,
it becomes clear to us that the calculated t-value (2.012) is greater than the table
t-value (1.699), at the significance level (0.05), and degree of freedom (29). By
observing the difference between the means, we see that the sample mean is
greater than the hypothetical mean (76), and therefore it can be said that the study
sample suffers from poor psychosocial adjustment.

Therefore, the hypothesis was rejected, which states that: "The level of
psychosocial adjustment is high among the individuals in the study sample." And
the hypothesis that states that: "The level of psychosocial adjustment is low
among the individuals in the study sample™ was accepted.

This result is consistent with the findings of the study by (Lily Najm Thjeel, 2016)
in her study of psychosocial adjustment and its relationship to the phenomenon of
violence among children of preschool age.

The results of this study also differ from those of the study by (Al-Janabi, 2002),
which showed the existence of psychosocial adjustment among kindergarten
children, as well as the study by (Sahi, 2010), which found that there is a good
psychosocial adjustment for the disabled and the normal at a good percentage.
This result can be explained according to (Thjeel, 2016, p. 27), and according to the
integrative view, that adjustment is achieved when the ego in the individual is like
the executive director of the personality, that is: the ego that controls both the id
and the superego, and controls them and manages the movement of interaction
with the outside world, interactions that take into account the entire personal
interest, and its needs. By performing the functions of the ego wisely and in
balance, harmony prevails, and adjustment is achieved. However, if the ego
relinquishes more of its power to the id or the superego, this leads to a lack of
adjustment and may cause some negative attitudes towards others, such as
violence, aggression, and anger.

As for the value of the correlation (r) between the study variables, the degree of
school bullying behavior and the degree of psychosocial adjustment among
hearing-impaired children integrated into regular schools, we note from the results
of this table that the value of the Pearson correlation coefficient (r) is equal to
(*0.770-) at the significance level (a = 0.05). While its table value at the same
significance level and degree of freedom (29) is equal to (0.349), and since the
calculated value is greater than the table value, it is statistically significant,
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meaning that there is a strong (negative) inverse relationship between the degree
of school bullying behavior and the degree of psychosocial adjustment.
Therefore, the higher the degree of school bullying behavior among the members
of the study sample, the weaker the level of psychosocial adjustment. The
opposite is also true. That is, the lower the degree of school bullying behavior, the
better the level of psychosocial adjustment among them.

Therefore, based on this result, the hypothesis that states that "There is a
correlation between the degree of school bullying behavior and the degree of
psychosocial adjustment among the members of the study sample” can be
accepted.

This result is consistent with the findings of the studies by Al-Abidi (2004), which
aimed to build a scale of social upbringing methods, and to identify the direction
and strength of the relationship between ego strength and psychosocial adjustment
and the impact of social upbringing methods on this relationship, and the study by
Khouj (2011) entitled "School bullying and its relationship to social skills among
primary school students in Jeddah, Saudi Arabia, as well as the study by El-Sawy
(2020) entitled "School bullying and its relationship to psychosocial adjustment
among adolescents."

This result can be explained, as (Thjeel, 2016, p. 29) went, that: "According to the
integrative view, the individual in the context of his growth and social interaction
with others acquires many psychological needs such as the need for love, security,
social appreciation, and many other psychological needs that Maslow put in the
form of a pyramid that begins with physiological needs and ends with self-
actualization at the top of the pyramid, and that it is imperative to satisfy these
needs for the individual to feel psychosocial adjustment. From here, and according
to the researcher, in order for the hearing-impaired child integrated in the school
environment to be psychosocially compatible, it is necessary to provide a safe
school environment that contributes to achieving compatibility and harmony
between him and everything around him in the society in which he lives... "

The results of the study support the hypothesis that there is a negative correlation
between school bullying behavior and psychosocial adjustment. This means that
the higher the degree of school bullying behavior, the lower the degree of
psychosocial adjustment.

This finding is consistent with the findings of previous studies, which have found
that school bullying can lead to negative outcomes for both the victim and the
bully, such as low self-esteem, social isolation, and academic problems.

The results of the study can be explained by the integrative view of personality,

which states that adjustment is achieved when the ego is able to control the id and
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the superego. When the ego is unable to control these forces, it can lead to
negative behaviors, such as school bullying.

To promote psychosocial adjustment among hearing-impaired children integrated
in regular schools, it is important to provide a safe and supportive school
environment that meets the needs of all students, regardless of their abilities.
The results of the study suggest that psychosocial adjustment is negatively
correlated with school bullying behavior. This means that the higher the degree
of school bullying behavior, the lower the degree of psychosocial adjustment.
This finding is consistent with the integrative view of personality, which states
that adjustment is achieved when the ego is able to control the id and the superego.
When the ego is unable to control these forces, it can lead to negative behaviors,
such as school bullying.

14. Research proposals: Here are some Research proposals for addressing the
issue of school bullying:

v" Develop a national guide that unifies the efforts of educational supervisors
to implement clear educational methods and programs aimed at reducing
bullying behavior in school environments. This guide should provide
comprehensive strategies and resources for educators to effectively address
and prevent bullying incidents.

v" Provide specialized training for teachers and school staff on strategies for
preventing, identifying, and intervening in instances of bullying behavior.
This training should include information on recognizing different forms of
bullying, implementing proactive measures to create a positive school
climate, and supporting students who may be experiencing bullying.

v" Foster a supportive school climate that prioritizes inclusivity, empathy, and
respect for all students, regardless of their abilities. This can be achieved
through implementing inclusive policies, promoting positive peer
relationships, and providing resources for students to seek support when
needed.

v" Implement educational programs aimed at raising awareness among
students about the negative consequences of bullying behavior. These
programs should focus on promoting empathy, Kkindness, and
understanding among students and encouraging them to speak out against
bullying.

By implementing these research proposals, we can take significant steps
towards creating safer and more supportive school environments for all students,
including those with hearing impairments.

1579



school Bullying Behavior and Its Relationship to Psychosocial Adjustment
among Hearing-Impaired Children Integrated in Regular Schools

15. General conclusion:

Based on the research procedures, objectives, and statistical analysis of the
findings, the following conclusions were drawn:

1. The incidence of school bullying behavior is notably high among hearing-
impaired children integrated into regular schools. This underscores the
urgent need for targeted interventions and support mechanisms to address
and mitigate bullying incidents in inclusive educational settings.

2. The level of psychosocial adjustment among hearing-impaired children
integrated into regular schools is found to be relatively low. This highlights
the challenges faced by these students in navigating social interactions and
coping with the demands of the educational environment.

3. A significant negative correlation exists between the prevalence of school
bullying behavior and the level of psychosocial adjustment among hearing-
impaired children in inclusive educational settings. This emphasizes the
detrimental impact of bullying on the overall well-being and adjustment of
these students.

4. The findings suggest that higher levels of school bullying behavior are
associated with poorer psychosocial adjustment among hearing-impaired
children, highlighting the critical need for targeted interventions and
support systems to address bullying and promote positive social and
emotional development in inclusive educational environments.
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