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Abstract:

In times of the global COVIR-19 pandemic, educational
institutions, including foreign langlage™instruction, have been
suspended and classroom-based ‘teaching standards have
immediately moved to online learning platforms. This study aims to
examine how Algerian English as a foreign language (EFL)
teachers accepted and acquired information and communication
technology (ICT)gknowledgesfor online reading class performance.
To meet this end,athe fesearcher used a semi-structured online
interview toecollgct data from five Algerian EFL teachers employed
at three variousuniversities in Algeria. The research results showed
that the agqQuisitign of ICT knowledge involved teachers going
through-different phases. EFL teachers acquired knowledge about
ICT and online reading strategies through self-exposure to existing
tuterials, “peer-to-peer learning, active collaboration with their
students, continuous teaching training, learning from online
learping platforms experts, use of digital reading platforms, and
eéngagement in regular workshops. However, teachers pointed out
the issue of low confidence when dealing with online learning
programs
Keywords: ICT knowledge; Online teaching; Reading Strategies;
Covid-19
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Introduction

Since the start of 2020, the COVID-19 (Coronavirus)
pandemic has seriously affected people’s lives and genesated
worldwide alerts. The World Health Organisation AWH®)
announced that the confirmed cases have globallyytotighed
beyond 250 million and the death toll has risen(to 5 million
around the world (WHO, 2021). The authofjties=of many
countries, Algeria included, have attempted (to/*reduce the
critical consequences of this pandemic Ry “Ynitiating crisis
responses and establishing various, precautionhary actions that
involve self-quarantine and physicaladistancing as the new
normality. Moreover, education has also been considerably
affected as countries strive to minimize the risks of infection
and transmission among, students at all education levels.
Educational institutions,‘s¢heels, and universities were closed,
and classroom-based,education shifted to online teaching and
learning. Accordingly, this implied that teachers were forced
to suddenly , réadjust’ and provide themselves with ICT
knowledge«to “lead” online lessons. Language teachers were
therefore forced to remodel their conventionally offered
courses /tg ,suit these new online platforms. Admittedly,
languagewteachers’ views about teaching and learning are
usually’divergent from the expectations and abilities needed
to ‘@perate in an online teaching and learning situation. Online
teaching also requires different student feedback, teacher-and-
student relationships, classroom dynamics and control,
learning and teaching exercises, and teaching strategies.
Therefore, teachers must significantly change their teaching
approaches for online reading classrooms.
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In Algeria, EFL teachers were obliged to move to online
teaching. They faced many challenges and difficulties in
implementing their online courses. Among the most
commonly used online platforms were —Moodle-, google
meet, and zoom. However, teachers had no training or
knowledge about how to use such programs, making it even
more difficult to adapt their teaching methods to theanew
reality. Even before the pandemic, teachers’ had trouble with
it very often due to a lack of software and hardware/apd ether
times because of the inability to correctly involvg techmology
in educational purposes. The move frop, cenventional
teaching to online teaching was sudden imya Way that made
teachers move accordingly. Within ‘the “issuey-the following
questions are raised:

1- Did the teachers have enough’kinowledge and training
about ICTs and online reading strategies before moving
to online teaching?

2- What were the main issues teachers face when using
online platformgs?

3- How dide teaghers “eope with the sudden change in
teaching way?

In this fegard, this research aims at investigating how
Algerian university EFL teachers acquired ICT knowledge
about online learning and reading platforms and how they
reacted tosthe sudden change due to the COVID-19 pandemic.
Untifaow; no studies had been done in this specific area of
research” The results of this investigation are expected to
widen the understanding of how Algerian EFL teachers deal
with online teaching, which may help teachers in future issues
or general contexts. This study was inspired by Kinchai’s
(2020) work about Thai EFL Teachers.

Literature Review
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Technological improvements have doubled the number of
online resources and induced many advantages and certain
limitations to language teaching. There is proof that studying
in an online mode involves students’ learning, resulting in
boosted motivation and a student-centered method (Chapelle
2005). Besides, language instruction has also™ been
complemented by technological tools, namely smartphones,
pcs, and tablets, which enable learners to go past thettime,and
space constraints of the classroom and make language
learning more pleasant and interactive (Demauyaet al., 2016).
Mobile phones are useful tools forsteaghers, and can make
teaching more efficient (Evans, 2008; Liu etal., 2008). Given
these advantages, mobile learning™and teaching should be
included in an EFL teaching context to promote learner
autonomy. It has been claimed that online language
instruction is comparable, to on-site teaching in terms of
students’ academic resuylts,(Magagula & Ngwenya, 2004) and
achievement (Palmer;=2012). Nevertheless, there are some
limitations eass@Ciated. with teaching in an online context
including thescowvenience of the teaching and learning
materials (Bates, 2005; Brown, 1997).

Society interests and engagements and individual
canstraints, including age, are constituents that represent a
more prominent position in online versus on-site teaching
(Bailey et al., 2014; Johnson, 2015). Certainly, online
teaching requires more adaptable and needs-oriented teaching.
Online instruction demands language teachers to have
pedagogical experience and competencies correlated with ICT
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knowledge. Besides, online program and material progress is
complicated and necessitates an extended and meticulous
planning process as well as technology synthesis to best
promote individual diversity, the difference in plans, other life
engagements, and educational evaluation (e.g., Rovai, 2003;
Grant & Thornton, 2007; Rovai & Downey, 2010)
Furthermore, to give online instruction effectively, & moexe
flexible teaching method is needed (Bawane &NSpegtor,
2009). There are differences between the online conventional
teaching settings that require the evolution of specific online
teaching competencies (Roddy et al. 2017). Fhesteaching and
learning techniques in online teaching varysrom those in on-
site teaching (Hung et al., 2010) andyely’on different online
instruments, methods, and software, which entails an
important level of ICT proficiency (Volery & Lord, 2000).
The fast transfer to paline classes during the COVID-19
pandemic is crucial td\students’ learning and overwhelming
for language teaghersm\For the last decade, the Algerian
government emphasizes, the integration of ICT into its
educational_system- However, the integration only concerns
some obsalete, technological tools, such as data shows and
computerss It 'was only until the pandemic that they started to
plan the™integration of some learning platforms such as —
Moodle- and —Easyclass-. Other communication tools such as
=200m- and —Google meet- were also used. However, most
university teachers had no familiarity with such software and
learning platforms and needed to adapt as quickly as possible.
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Notwithstanding the increase of research validating the
advantages of technology use in EFL classrooms, the majority
of Algerian EFL teachers still require ICT knowledge. The
technology wused in online teaching needs a basic
understanding of each online teaching application and
learning how to use such applications to teach all language
skills in English through an online platform, (Jiida &
Bangthamai, 2016; Nomnian & Arphattananony, 2018;
Ruangrong et al., 2014). Reading was also one\of the” most
impacted language skills. Teachers and learngrs\were obliged
to utilize digital reading materials such asy¢-beoks and reading
websites. Furthermore, up until beforesthepandemic, digital
literacy was mainly implemented™as,a ’part of a blended
teaching approach. During the pan@demic, teachers needed to
suddenly incorporate online reading tools effectively.
Nevertheless, the usage pfdigital texts demands new methods
of learning and teaching because digital texts have effectively
altered the act of geading and learners’ behavior on it. More
than two decades age, Frechette (2002) predicted that digital
technology ‘" will alter our very conception of basic terms
such as reading, writing, and text.” (p. 3).

As L previously discussed, until now, technology has
essentially been used as a tool in blended learning and
téaching to increase students’ learning commitment and to
inprove target language exposure outside the classroom.
Nevertheless, the COVID-19 outbreak has required that a full
online teaching approach be immediately utilized, and
research is lacking to analyze how language teachers acquire
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ICT literacy to change their teaching standards from
classroom-based instruction to a completely online form.

The COVID-19 epidemic has provoked an accelerated
classroom-to-online teaching model change, which claims the
integration of technology into language teaching. Teo
adequately control this transformation, language teachers
must develop their knowledge of ICT to manage their,Classes
through online teaching platforms. Teachers are still\asked to
help learners in their language lessons (Bolliger & Martindale,
2004; Roddy et al., 2017) and teachers must pwn sufficient
ICT skills (Kukulska-Hulme, 2009) and epnough®knowledge of
technology and pedagogy (Tai et al., 2015 Until now, only
one experimental research done by Gao and Zhby (2020) has
studied how EFL university teachérs cope with pedagogical
difficulties correlated to conducting ‘online lessons due to the
pandemic. Using a quakitative analysis method, the study
shows that language“teachers agreed on the advantages,
weaknesses, and @aspeets of online teaching. The in-depth
interviews ealsp! unweil Jthat language teachers in China
increased theig technological competencies by analysing
demands fin terms of language content and technological
assistamgeystudying to teach online classes, and agreeing on
the!neeessity to combine technology to manage their online
lectures (Gao & Zhang, 2020). However, the results may not
be applied to the Algerian EFL context where technology has
not been immediately embraced by educators and university
language teachers. The role of online instruction in Algeria
has been restricted to blended learning, rather than delivering
lessons through complete online modes.
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Research Methodology

The study utilized the constructivism theory to create
meanings from university teachers’ answers that are based on
teaching experience, beliefs, and other views. A qualitative
research design is adequate for research involved with
difficult multi-layered meanings (Merriam, 1998). , The
research approach adopted was based on Creswell’s anethed
(2009) and Kenchai’s (2020) study.
Participants

The participants were five EFL university feachers from
various Algerian universities with an average“ef 5 years of
teaching experience. All teachers were‘¢ontacted via e-mails
and all of their shared data was keptprivate.
Research Tool

A semi-structured interview was used as the main research
tool. Semi-structured Anterviews were used to allow
participants to “answef\thé gifestion in any way they want and
encourages them to dewso in a relatively extended manner”
(Borg, 2015, p.»496)N\These interviews have been successfully
used in many research studies and are seen as an efficient tool
for extensiye investigations (Miles et al., 2014). The interview
was created,to gather participants’ personal information using
open-ended questions followed by extended questions related
to, the-research questions (Creswell, 2014). Questions were
asked according to three phases: Before Pandemic — During
Pandemic — and After — Pandemic. Each phase contained the
answers of two teachers according to their experience with
online instruction.
Findings and Discussion
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The following table contains personal information about
the participants as well as the tools and phases they were
involved with.

Table 1: Teachers’ Information

Name Gend Ag Qualificat Univers Teachi Phase Intervi
er e ion ity ng ew
Platfor Platfor,
m m
Mr.Hadj Male 48  University  Universi Moodle Before Google
i Teacher ty Easy Pande meet
Moham Of Saida  class mic
ed
Mr.Cher  Male 25  University  Universi  Moodle  Before Google
ifi Teacher ty Zoom Rande meet
Mokhtar Of Saida mi¢
Ms.Abd  Femal / University ~ Universi_ Moodle, During  Google
er e Teacher ty Zeom Pande meet
Djahida of mic
Tiaret
Mr.Sell Male 27  University  Universi “Moodle During  Google
Ridha Teacher ty Easy Pande meet
Of class mic
Barika
Ms. Kdr  Femal / Uhiversity — Universi  Moodle  After Google
Badra e Teacher ty Zoom Pande meet
Of Saida mic

According to table (1), Algerian teachers mainly dealt with
a platform, called —Moodle- which only involved the
deposition’ of courses. However, other teachers have worked
with%-Easyclass-, and —Zoom-. Teachers admitted that they
had"to learn about such software by watching tutorials on
Youtube. Also, teachers at the University of Saida for
example had a small training of three days about how to use —
Moodle- appropriately. They were managing their online
classes according to learners’ needs and engagement in online
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learning platforms. Last but not least, they continued to learn
about online teaching software, either by exposing themselves
to tutorials or by attending workshops organized by their
respective universities. A discussion of each phase and each
teacher’s interview are discussed in the following sections.
Phase 1: Before the Pandemic

Mr. Mohamed Hadji — Teaching Experience (40 ygarsh-
TEFL

1. " In my personal opinion, | would say that teaching’online
is a good idea, however, there are many flaws that should be
tackled such as trainers are not qualified, trainees are often
unable to master the Moodle platform teglsyMoodle platform
users — students — are often unable,toshave access to it, so this
sort of teaching is not efficient for them ™

2. " During the outbreak of covid19, when Algeria was hit
by this pandemic, teachers at the university took very quick
training on how to post their online lectures with activities,
just to shift from ip-class, teaching to online teaching. ™

3. "To teachalin that short period, | tried to follow some
tutorials and’sessipns on YouTube, so I could handle it and
have some, skills'on how to perform it online. Further, I used
some useful, teacher books to cover what students needed"

4.4 "ASH stated earlier, | started to consult different videos
on, YouTube to widen my understanding as well as have an
idea of how to manage Moodle and Zoom"

5. "For me, since | have few qualifications in Computer
Science, and | am fully skilled, I did not find difficulties in
understanding videos explaining how to manage Moodle
Platform, so | easily adjusted myself to it by reading about it
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as well as consulting other social networks such as Facebook
in which many groups were available to discuss and provide
help for solving some online teaching issues in Moodle
Platform. Further, | did not find obstacles posting lectures
online because | had already taught the subject of CEO 4
Comprehension et Expression Orale”

Mr. Cherifi Mokhtar — Teaching Experience (5 Y.ars),-
TEFL

1- "Teaching online has served me greatly, especially during
the pandemic and since universities were closed,, I"find that
using Google meet is the perfect way 0 keep the learning
going "

2- "l needed to prepare my studentSufirst’by providing them
with some details concerning learning online and how to
arrange themselves at their homes then, | prepared my course
materials to be compatible with the new situation which is
online teaching "

3- "Luckily I had traimiag before so | was already prepared to
doso™

4- "This questionyis answered above | guess, in addition, |
learned mere about online platforms by watching YouTube
tutorials/eencerning different platforms and also getting to
knew ather online reading platforms "

5%,"[tywas challenging at first since it was a new situation for
me, however, having a virtual classroom was almost identical
to our usual real classrooms, thus, adapting to it was easier
than expected, however, there were some differences like
preparing different ICT equipment such as the internet, pc. for
a successful course "
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According to teachers’ responses, when they were
confronted with the new reality, Algerian EFL teachers
developed their ICT knowledge by watching tutorials on
YouTube, using some books, or exchanging experiences in
Facebook groups. Moreover, they were trying to depict the
best online reading platforms for their students. They poirited
out the many limitations they had with the, —IMoodle-
platforms mainly due to technical issues. Moreover,\they
asserted that they had very little time to adapt, to thé new
situation, and the change was sudden.

Phase 2: During the Pandemic

Mr. Sellali Redha — Teaching Expegience ( 5 years) —
TEFL

1. "I regard online teaching as a nécessary resort to keep up
with the unforeseen changes in education due to the Covid-19
outbreak. It certainly played a major role in connecting
university facilities with students and saved them the trouble
of missing out on ‘years’ worth of academic training. It is,
however, not Anecessarily the best option for teaching
university students-since it resulted in a somewhat slower
learning pkocess for students who had not been quite ready for
it, let @lone, the great decrease in academic integrity in test-
takingy.”

2%,"Aside from technical issues such as slow and/or choppy
internet connection, most students do not find online learning
as engaging as learning face to face. During live sessions, you
cannot be sure that students are engaged with the teacher
because most of their cameras and microphones are turned
off. "
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3. "We were instructed to use the -Easyclass- platform to post
lessons for students. The use of the platform, however, failed
miserably. | resorted sometimes to using a private Facebook
group for my students and often holding a live session on
Zoom. Lately, Moodle is my main platform due to the
decrease of restraints of Covid protocols. Furthermore, “for
online reading classes, | assigned my studepts 40 Use
Grammarly and Z-Library and helped them with the,reading
material selection™

4. "Technical issues are inevitable during any kind of online
learning. The use of online learning websites,and software is
child’s play, but the hardest inconueniences admittedly
happen during synchronous learnmin@ydue’to choppy internet
connections. "

Djahida Abderrahmane — Teaching Experience (6 years) —
TEFL

1- “Online teachifg, (nowadays, is inevitable. It is the
new paradigms, that fits the 21% educational
requirements\Online teaching is significant because it
engages, students and teachers in online learning
environments and permits collaboration, discussion,
interaction, and self-regulation. No one can deny the
implications of such .”

2% *Yes, many issues manifest before, while, and after
delivering an online course. Sometimes it is hard to
maintain students’ engagement while learning online
due to their lack of competence in using online tools,
lack of motivation, or course content that might be
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beyond their level; especially with learners who need
more feedback and assistance.”

3- “In my case, | used online materials to develop
students reading skills, for example, e-books, audio
texts, and scripts which | followed with activities that
enable students to test their comprehension , and
practice the language used. Gamification avas,0nevof
the activities used. As far as am concernedyJ found
games useful to motivate learners to engage ‘in the
reading class and break the monotony online.”

4- “One of the methods that seem helpfulsduring online
teaching is making research abeuthoew to overcome
such problems for example referring to YouTube. In
some cases, this seemed difficult too, so asking for
help can solve the issue.”

5- “Online teaching=is motivating, yet demanding. It
needs careful pkeparation of course content, materials,
and pedagogy™n my experience, most students are
highly sngaged, Jhowever, some pitfalls must be
consideredy?

Teacherseawere forced to work and adapt their teaching
online, during the pandemic. Among the limitations faced,
theyatalked about technical issues related to learning platforms
whieh have resulted in a slow learning process. Internet
choppiness was also one of the main issues. However, they
did not stick only to —Moodle- or —Easyclass- platforms but
often moved to Facebook groups to share courses with their
learners, or seek help from their colleagues. They used —
Zoom- to have a direct connection with learners. They
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admitted that students were not completely engaged in online
platforms mainly because of their unfamiliarity with the
platforms, and also due to their lack of readiness for such a
situation.

Phase 3: After the Pandemic

Ms. Kaddari Badra — Teaching Experience (5 yeats)™=
TEFL

1. "The teaching process in this pandemic situationywas
difficult in all ways because there are many obstacles that
we as teachers, face and we try to find (the, appropriate
solutions to teach through online teaching./("

2. "Yes, | am still learning how to use,teaching and online
reading platforms to teach andwsto 'be updated with
technology.”

3. "Now, I think I can manage some’techniques and strategies
in using technology for teaching but | need to learn more to be
fast in doing so. "

4. "Yes, | sometigies*resort to workshops to help myself in
this processiandyto fagilitate things for me. "

5. "Since onlthe teaching became one of the most important
factors in\educating national field, teachers have to attend
courses /cencerning how to teach online and how to use
teehnology in online teaching and to be well trained to do
that"

After the pandemic recrudescence, teachers’ asserted that
the teaching process during the pandemic was very difficult.
They confirmed that even if the situation is fairly stable, and
things are getting back to normal, they are still trying to learn
more about using online platforms. Teachers are engaged in
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workshops and training more often. They claimed that they
learned how to manage online classes, and acquired many
skills and strategies related to online learning. Accordingly,
they encourage getting involved in online platforms and
learning how to effectively take advantage of them.
Conclusion

The current investigation was intended to examip€ ERL
University teachers’ acceptance, online strategy use;\andyCT
acquisition during the COVID-19 epidemic {in \Algeria.
Results show that Algerian EFL Teachers (had [ittle or no
knowledge about online learning platforms andweeded to act
fast. Precisely, EFL teachers applied Six teghniques to cope
with the rapid shift and to obtain\their ICT knowledge: self-
exposure to existing online tutorials “(Youtube, Facebook
groups), peer-to-peer learning (via Facebook groups), student-
to-teacher collaborations@ngoing teaching practice, use of
adequate and easy online(reading platforms (Grammarly, Z-
library), and onling Iearning platforms workshops. Their ICT
literacy acquisjtion ‘happened in three main phases; before,
during, and afteriythe pandemic. The main issues faced by
teachers have) mainly been related to technical issues or
student engagement. Next, the findings also increased the
regearehers’ perception of moving conventional teaching to
online-‘instruction, which was very infrequently realized
pefore the COVID-19 pandemic in Algerian universities.
These skills will be remarkably important for future complex
situations that need complete online instruction. Nonetheless,
the sample used in this research cannot be generalized to all of
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the Algerian context, however, it can give a certain vision for
the current teaching situation related to the pandemic context.
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1. How do you find online teaching so far?

2. At the beginning of the COVID-19 pandemic, how did you
move from conventional teaching to online teaching?

3. How did you prepare yourself to teach online in such a
short period?

4. How did you learn to use different online learnipg and
reading platforms to teach your students reading?

5. How did you adjust yourself and your teaching foxonline
reading platforms?

Phase 2: During the Pandemic

1. How do you find online teaching?

2. Do you have any issues while teaching online?

3. Which online learning and readingiplatform-are you using
to teach your students?

4. How are you dealing with technieal issues during online
classes?

5. Could you please share your ‘experiences with online
teaching?

Phase 3: After the Papdemig

1. After the pandemic,\HOowW did you feel about your online
teaching experience?

2. Are you’ stiffi learming how to use certain technology or
online reading‘platforms for teaching?

3. What are your thoughts on your ability to use technology in
teaching,now?

4., (Rxe Wou considering or attending any workshop on
techmology and ICT?

5.’Anything you wish to raise for future online teaching?
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